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By learning you will teach, by teaching you will learn.
- Latin Proverb
Proverbs aside, teaching in Korea can be one of the most
rewarding experiences a teacher can have. Most teachers report
having a largely positive experience, and leave their students and
schools feeling challenged, enriched, and proud for their work. The
students are respectful and challenging. The staff is caring and
busy. Other teachers are dedicated and honest. The work may be
difficult, but most English teachers in Korea maintain that the
experience is invaluable.

Of course, many teachers have had challenges too, and the English Program in Korea (EPIK) Head Office
at the National Institute for International Education (NIIED), with the Ministry of Education is here to support
Guest English Teachers and their Korean Co-Teachers. This booklet represents another resource for
teachers to use to guide them through the many obstacles they may face in and out of their school.
Specifically, we have gathered and documented the most common administrative, teaching and social
problems that EPIK teachers and their Co-Teachers have had while working together. This booklet is
formatted with the Co-Teaching team in mind, and in each section, there is a short summary of a common
conflict and then a Case Study that entails how other teachers have solved it.
These Case Studies are meant to serve only as a rough map to problem solving. Individual cases, of
course, always are different, and we hope that this book can give teachers ideas about how to
constructively and critically approach their problems while remaining culturally aware and tactful. The
views represented in this book do not apply in all regions. Many areas of content may vary depending on
MOE/POE and circumstances, and this is only intended as a guide.
Not every Co-Teaching Team will face these problems, but the EPIK support team wants all teachers to
be aware and proactive against potential problems. Many teachers will never have these problems;
however, some will. With this book as a model for problem solving, we hope that teachers will be able to
overcome their challenges and enjoy an enriching and easier EPIK experience.
Best Regards,
EPIK Team
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1. Administrative Support
As Guest English Teachers (GETs) begin their lives in Korea, concerns about adapting to a very
different culture and work environment are often foremost in their minds. Occasionally, foreign
teachers are surprised to find that the administrative aspects of living in Korea also pose their
own unique challenges which can add to the stress of daily life. Naturally, living abroad can be
stressful enough without having to worry about all the administrative tasks involved such as applying for tax exemption, applying for an alien registration card, extending a visa, negotiating vacation time, and etc.. Navigating the sometimes complex procedures involved with moving and
starting a new job can be enough to overwhelm someone even in their home country where they
are not hindered by a language barrier. Dealing with a lot of the nuts and bolts of Korean life can
prove to be an overwhelming, headache-inducing experience at times.
Despite the minor obstacles, GETs who learn to effectively utilize all the resources at their disposal will certainly find these tasks significantly less burdensome. The greatest asset for any
GET is, of course, his or her Co-Teacher. Forming a positive, mutually beneficial relationship with
coworkers is inextricably linked to any foreign teacher’s ability to navigate the Korean administrative system. GETs should be mindful and understanding of their Co-Teacher’s busy schedule, and Co-Teachers should understand that relatively simple administrative tasks can be impossibly difficult for GETs. Minimizing the hassle in dealing with the administrative aspects of life
in Korea will grant the GET and his or her Co-Teacher more time to focus on classroom activities,
and ensure a more positive experience. This section also aims to assist GETs in understanding
common bureaucratic problems.

Ⅰ . Health Examination
Remember that every GET will be required to pass a health examination before they can be
granted legal status in Korea. The health test includes tests for HIV (among other STDs), as well
as a TBPE (narcotics) test. Should a newly arrived GET fail to pass any portion of the health examination, he/she will not be allowed to live and work in Korea and will subsequently bear all return costs.
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Applicants do not need a medical exam prior to arriving in Korea, but Medical tests must be done
in Korea after arrival. The contract will be cancelled if the results show the applicant is unfit to be an
EPIK teacher. In that case, any or all expenses for entry, departure, or stay in Korea including medical fees, will be borne by the applicant. HIV test and drug addiction test (TBPE test) will be included
in the medical report. A copy of the medical report must be submitted to the MOE/POE by fax or as
a scanned copy by e-mail.

Ⅱ . Tax Information1)
Paying taxes is, of course, unavoidable. Naturally, many teachers find the prospect of paying
taxes on their income in both Korea and their home country distasteful. Fortunately for most
EPIK teachers, it may be possible to forego their tax obligations in Korea for the first two years of
their employment.
Tax exemption for foreign income earners is governed according to bi-lateral taxation treaties.
For an individual living and working in a country that has negotiated a tax treaty with their home
country, they may qualify for tax exemption in the country they are employed in if they can provide the required documentation. Currently, of the seven English speaking countries EPIK recruits from, Canadian and Irish citizens are not eligible to claim exemption from Korean taxes.
To claim exemption from Korean taxes, the GET must provide the necessary documentation
that he or she is a permanent resident of a country that has negotiated a tax treaty with Korea.
This is not simply a matter of presenting a passport or driver’s license. The GET will be responsible for obtaining what is known as a “Certificate of Residency” from the appropriate tax authority in their home country and must present this document to their school’s administrators to be
tax exempt in Korea. An individual’s tax residency is determined according to their tax information from the year prior to submitting their application.
It is certainly a good idea to apply for and receive this document as soon as possible before departing from their home country. However, for a number of reasons, teachers may need to apply
for the document after they arrive in Korea. This can be accomplished by mail and more information on application procedures is provided below.
1) Information Obtained from: http://www.nts.go.kr/eng/
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Each location sets their own guidelines for accepting residency certificates, so it would be wise
to check with the school’s administration as well as the Office of Education to determine when
the certificate must be received. It is possible that the school will have no deadline for submission of the document. If this is the case, taxes will be deducted from each month’s paycheck
until the teacher is able to provide the Certificate of Residency. They can then claim tax exemption from the month after their Residency Certificate has been received.
Some Offices of Education, however, may require the document to be submitted soon after the
GET’s contract begins, most likely within the first month. In these instances, if a GET does not
bring the certificate with them to Korea, they will need to apply ASAP upon their arrival in Korea
to receive it before the cut-off date.
For more information, please visit Korea’s Tax Service website at http://www.nts.go.kr/eng/.
A. A note for teachers from the U.S.:
The I.R.S. has been receiving a greater number of requests for Residency Certificates as of late
and consequently the waiting period has been extended. By visiting IRS.gov, you can download
form 8802 and submit it to initiate the application process; however, the Certificate of Residency
may not arrive for 4-6 weeks. Also, it is strongly recommended that teachers first have the document sent to a relative or close friend in the U.S. and have them forward the document to the
GET’s home or school address in Korea via an international mailing service that offers confirmation of delivery and a tracking number. If the IRS ships the document directly to Korea, it will
likely be sent through unregistered USPS which, in the past, has proven unreliable for international delivery. It is best to use FedEx, DHL, registered USPS, or similar services.

Gerald had not been in Korea long before he got a sneaking suspicion that he had overlooked
something during his last minute preparations. After conversing with his fellow GETs, he realized
that he had forgotten to apply for his Certificate of Residency to qualify for tax exemption in
Korea. This was upsetting as he had hoped to save money during his time in Korea and was now
faced with paying income taxes in both Korea and his home country. Unfortunately, all of the
teachers he had conferred with had applied for the Certificate of Residency in their home country, and had little advice to offer about applying from within Korea.
Before he resigned himself to a year of double taxation, Gerald tried to find some answers by
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calling his Provincial Office of Education. He was relieved to hear that applications for Residency
Certificates can be submitted from overseas. He was also urged to submit the application to the
taxation authority of his home country ASAP, as some MOEs/POEs require the document to be
presented within the first month of employment and it is not guaranteed that his school would
accept the residency certificate past a certain date.
Wasting no time, Gerald downloaded the application form from the website of his country’s
taxation authority and filled it out. Per the advice of his Coordinator, he indicated on his application that the Residency Certificate should be mailed to the home address of his brother in his
home country.
Afterwards, he was able to enlist the help of his Co-Teacher to locate the nearest postal service
that provides a tracking number for international shipments. With the necessary processing fee
and completed application form ready, Gerald went with his Co-Teacher to ship the document.
To speed the process along, Gerald downloaded the application for tax exemption from the
Korea Tax Service website. By clicking the “Forms” tab under the “Resources” heading, he
found the form titled, “Application for Non-Taxation & Tax Exemption on Korean Source Income
under the Tax Treaty.”
Before he knew it, he had been teaching at his middle school for three weeks. He politely informed his school administrators that he expected to receive his Residency Certificate soon, but
it may not arrive until after his first month. Later that week, his brother contacted him to say he
had received the document. Gerald gave his brother the mailing address of his school and instructed him to ship the document through an international postal service that provides a tracking number for international deliveries.
In a few days, the package arrived at his school and he was able to present it to his school administrators along with the application for tax exemption. Luckily, he received it before the deadline so he was able to qualify. By this time however, he had already received his first pay check
with taxes withheld. His taxes were also deducted from the current month’s pay, but beginning
the following month, his third month on the job, he was able to claim tax exemption.

B. It is important to note that each MOE/POE may have their own unique policies and procedures
related to tax exemption. For this reason, GETs will need to consult with their school’s administrative office or their MOE/POE coordinator to ensure they are properly following all tax
guidelines. Ultimately, the office that deals with the GET’s salary will be responsible for determining the amount of tax deducted from each month’s pay check. GETs should determine who pays
their salary and consult with them on tax related issues.
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1) Korean Tax FAQ
A : What is Double Taxation Exemption?
Double Taxation Exemption is what we mean when we talk about “tax exemption.” This means
that you can avoid having to pay tax twice (in Korea and your home country) on income you earn
abroad. If you can prove to the Korean tax authority that you are a tax resident of a country that
has a tax agreement with Korea, you can be exempt from paying tax in Korea.
B : Can I be tax exempt as an English teacher in Korea?
It is likely, but there are a few qualifications. Canadian citizens are not eligible for tax exemption
because Canada has no double taxation treaty with Korea. Those who have already worked in
Korea for two years or more are not eligible. Also, there are a few work places that are not considered eligible for tax exemption and this is determined by the local Korean tax office, not EPIK.
C : Why are Canadian and some Irish citizens not able to obtain tax exemption in Korea?
Tax exemption laws follow bi-lateral taxation treaties between Korea and a particular country in
question. Canada, for example, has no double taxation treaty with Korea and Canadian citizens
therefore cannot be tax exempt in Korea.
D : If I don’t pay tax in Korea, do I have to pay tax in my home country?
This is not determined by laws in Korea. It is determined by laws in your home country.
Questions concerning paying taxes in your home country should be directed to the appropriate
taxation authority or expert in your home country. Due to the complexity of tax laws, EPIK cannot
offer further information on this matter.
E : Is it cheaper to pay tax in Korea or in my home country?
You must consult a taxation authority or expert in your home country to determine what policies
your country has pertaining to taxation of income earned abroad.
It is often the case that, if you pay tax in Korea and the tax rate in your home country is higher,
you will still have to pay a supplementary amount of tax in your home country in order to reach
the total amount you would have been taxed if you had earned the income in your home country.
Please see question G regarding how much tax you can expect to pay in Korea.
F : I have already worked in Korea for at least 2 years. Am I eligible for tax exemption?
No. By law, the maximum tax exemption time period is two years.
G : If I am tax exempt, do I still have to pay a Pension Premium?
Yes. Income tax is completely distinct from other deductions such as the Pension Premium,
Health Insurance Premium, Resident tax and any other deductions mandated by the various lev12
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els of government in Korea. A teacher without tax exemption can probably expect to pay about
10% of his/her income in premiums/deductions. At the time of writing, American, Australian and
Canadian citizens were eligible for a Pension Premium refund upon successful completion of
their contract. For information regarding pension, please visit the National Pension Service website: http://english.nps.or.kr/jsppage/english/main.jsp
H : How can I obtain the appropriate proof of tax residency in my home country?
The details will depend on your country of residence. We have tried to offer assistance here, but
the responsibility is ultimately on the income earner to obtain the required document(s) and other
information.
AUSTRALIA

Authority :
Website :
Webpages :
Phone :

Australian Government | Australian Taxation Office
www.ato.gov.au
www.ato.gov.au/businesses/content.asp?doc=/content/43288.htm&page=6&H6
13-28-61

IRELAND

Authority :
Website :
Phone :

Revenue | Irish Tax & Customs
www.revenue.ie
Varies according to region. See contact details:
http://www.revenue.ie/en/contact/index.html

NEW ZEALAND

Authority :
Website :
Phone :

Inland Revenue
www.ird.govt.nz
0800-227-774
http://www.ird.govt.nz/contact-us/#

SOUTH AFRICA

Authority :
Website :
Phone :

South African Revenue Service
www.sars.gov.za
0800-00-7277

UNITED KINGDOM

Authority :

HM Revenue and Customs
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Website :

www.hmrc.gov.uk

UNITED STATES

Authority :
Website :

Internal Revenue Service
www.irs.gov

For further information, you can also visit the English website of the National Tax Service of
Korea: http://english.nps.or.kr/jsppage/english/main.jsp

Ⅲ . Korea Pension Service2)
EPIK participants have 4.5% of their monthly salary automatically deducted as part of their
contributions to the national Korean pension fund.3) Their total monthly contributions to the pension fund must equal 9% of their salary, with the other 4.5% being covered by their employer. No
action is required on the part of the GET to ensure these contributions are made. Depending on
a GET’s home country, they may be eligible for a lump-sum refund of their pension contributions.
The pension refund is a one-time payment made to foreigners leaving Korea permanently; it is
important to remember that the pension refund is not paid out at the end of each contract, but
when a GET plans to leave Korea permanently. GETs renewing their contracts and remaining in
Korea will not be eligible for the lump-sum refund. Knowing where, when, and how to apply are
vital pieces of information for any GET in South Korea.
Foreigners residing in Korea are only eligible for the lump sum refund if they are a citizen of a
country which has negotiated a Social Security Agreement, often called a “totalization agreement” with Korea. As of this writing, only citizens of Canada, the United States and Australia
qualify for the lump-sum refund. The GET will be solely responsible for obtaining all required documentation and ensuring their application is received on time. Processing time varies according
to the regional pension office the application is submitted to. It may take up to three months and
the money can be received through bank transfer to the GETs bank account in Korea, cashiers
check, or wire transfer to their home country.
For more information regarding the Korea Pension System, go to http://english.nps.or.kr/jsppage/
english/main.jsp
2) Information Obtained from : http://english.nps.or.kr/jsppage/english/main.jsp
3) Information Obtained from : http://www.nps.or.kr
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Marty, a GET in Gangwon-do, was in the last month of his contract and was beginning to think
about life after Korea. As he began to calculate his return costs, he realized that he needed to
save as much money as possible in his final months in Korea. He vaguely remembered hearing
about a pension refund when he arrived, but after ten months, he couldn’t remember where and
how to apply.
As his departure date drew near and his exit costs began piling up, Marty was worried he
wouldn’t receive the payment in time. He conferred with his Co-Teacher, Sae-hun, who had
generally been eager to assist him. On this particular issue however, Sae-hun was unsure of
where to direct Marty to find an answer. Next, he contacted a few friends who were also teaching in Gangwon-do to ask if they knew where he could apply for the pension refund.
Luckily, Marty finally got in touch with a fellow GET, Jeff, who directed him to the English language website of the national pension service. From there he was able to check the document
requirements and application procedures for the refund. He found the address for the nearest regional pension office and his Co-Teacher agreed to go along when he submitted his application.
Sae-hun also suggested that Marty visit the school’s administrative office to get more guidance
on the issue. Co-Teachers are a helpful resource for translating and guiding GETs to pertinent information, however, they are rarely well-versed in the ins and outs of administrative procedures.
The administrative staff advised Marty to visit the regional pension office in person about two
weeks to one month before leaving Korea. With his completed application form, alien registration card, passport, bankbook, and flight ticket (listing a departure date less than one month
from the date of the claim), Marty went to the regional pension office with the help of Sae-hun
and took care of his application without any problem. He returned home by the end of the month
and received the payment in his bank account back home in a few months.
Jeff, on the other hand, put off his application for pension refund and before he knew it, he had
left the country and returned home without applying for his pension refund. From his online research, he had discovered that applications could be submitted from overseas. Jeff gathered together a copy of the personal data page of his passport, a copy of his bankbook with his account number visible, and the application for overseas remittance from the pension service
website. He completed the application and had it notarized and attested by a Korean embassy
and submitted the document package by mail. After a few months, the refund was transferred to
his home account.
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Ⅳ . Visa Extension4)
Most GETs arrive in Korea with a one-year visa(13 months). The period of stay begins when the
teacher enters the country; however, the one-year contract for teachers does not begin until the
teacher completes the mandatory 9-day orientation. Because of this calendar gap, some teachers’ visas may expire before the end of their contracts. Immigration is strict, and teachers living
in Korea with an E2 visa are required by law to leave the country on the date indicated on their
Alien Registration Card. To ensure that each GET remains legal, it is necessary to apply for an
extension of stay (also known as an extension of sojourn period) with Korea Immigration Service
before their visa becomes invalid. Applications for visa extensions must be submitted in the last
60 days before their current visa expires.
This must be accomplished in person at a local Immigration Office. When applying in person,
the following documents may be required. Contact the Immigration Office nearest you for a complete list of documets. GETs can make an appointment to extend their visa up until the day before the current visa expires. However, if GETs stay in Korea even one day after their visas expires, they will be subject to a penalty at the airport for which they will be solely responsible. It
would be wise to go to the Immigration office with ample time to process the paperwork.
If the visa expires before the last date of the contract, go to the Immigration Office in person before the visa expiration date with ample processing time and apply for an extension of stay.
If the visa expires on the same date as the last day of the contract, go to the Immigration Office
in person before the visa expiration date with ample processing time and apply for a grace period (up to 30 days) with:
- Passport
- Alien Registration Card
- Current Contract
- Flight Ticket
Extension of stay is not automatically granted to GETs. GETs must apply for it in person.

4) Information Obtained from: http://www.hikorea.go.kr/pt/DownLoadTemplPopupR_kr.pt
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GETs renewing their contracts or remaining in Korea to take a GET position in a different location will need to apply to update and extend their visa card. To apply, GETs should take their
passport, Alien Registration Card, new contract, new school’s business registration, teaching
time table and a processing fee to the local Immigration Office to get a new visa and updated
Alien Registration Card (ARC). Document requirements may vary among Immigration Offices so
it is important to check with the local office to determine the exact requirements. If renewing
GETs do not receive a new visa and updated ARC, both the GET and their employer will face stiff
fines so it is important for foreign teachers to ensure their immigration status in Korea as early as
possible.

Kyle had been teaching in Busan for a couple of months when he had a three day weekend. He
decided to go to Japan for the weekend, but since his plans were last minute, he didn’t have the
time to tell his Co-Teacher, Kim Jin, or other foreigner friends about the trip. At the airport, an immigration officer took his Alien Registration Card. Although Kyle did not understand why his
Alien Registration Card was taken, he hurried to catch his flight without knowing the
consequences. He went and enjoyed himself, but when he came back, the immigration officer
took some time with his paperwork and then said something to him. Kyle couldn’t speak Korean
well and was embarrassed because he was holding up the line, so in his best Korean, he said
that he was ok and that he needed to go quickly. He returned to his school and taught without
worry until a few weeks later when he was informed that his Alien Registration Card had been
cancelled. Working illegally was actually a big problem for him and his school, and when he contacted the Metropolitan Office of Education (MOE), he discovered that he was going to be fired
and fined.

A. All GETs should make sure to give as early notice as possible to their schools about any overseas travel plans.

This is an example of the most commonly used Immigration Form for Native English Teachers.
It can be used to apply for an Alien Registration Card, to extend a visa , to receive authorization
to work at another school (i.e. a program outside of the province or city or to work at a different
school.
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■ 출입국관리법 시행규칙 [별지 제34호서식]
통합신청서 (신고서)
APPLICATION FORM (REPORT FORM)

□ 업무선택 SELECT APPLICATION
[ ] 외국인 등록
ALIEN REGISTRATION

[ ] 체류자격외 활동허가
ENGAGE IN ACTIVITIES NOT COVERED BY THE STATUS OF SOJOURN

[ ] 등록증 재발급
REISSUANCE OF REGISTRATION CARD

[ ] 근무처변경ㆍ추가허가 / 신고
CHANGE OR ADDITION OF WORKPLACE

[ ] 체류기간 연장허가
EXTENSION OF SOJOURN PERIOD

[ ] 재입국허가 (단수, 복수)
REENTRY PERMIT (SINGLE, MULTIPLE)

[ ] 체류자격 변경허가
CHANGE OF STATUS OF SOJOURN

[ ] 체류지 변경신고
ALTERATION OF RESIDENCE

[ ] 체류자격 부여
GRANTING STATUS OF SOJOURN

[ ] 등록사항 변경신고
CHANGE OF INFORMATION ON ALIEN REGISTRATION

성 Surname

성명
Name In Full
생년월일 또는 외국인등록번호
Date of Birth or
Alien Registration No. (If any)

명 Given names
년
Year

월
Month

여권 번호
Passport No.

일
Day

PHOTO
여권용사진(35㎜×45㎜)
외국인 등록 및
등록증 재발급 시에만
사진 부착
Photo only for
Alien Registration
(Reissued)

漢字姓名

성별
Gender

외국인등록번호 후단
Registration No.

국적
Nation
ality/
Others

여권 발급일자
Passport Issue Date

[ ]남 M
[ ]여 F

여권 유효기간
Passport Expiry Date

대한민국 내 주소
Address In Korea
전화 번호 Telephone No.

휴대 전화 Cell phone No.

본국 주소
Address In Home Country
근무처
Workplace

전화 번호
Telephone No.

원 근무처
Current Workplace

사업자등록번호
Business Registration No.

전화 번호
Telephone No.

예정 근무처
New Workplace

사업자등록번호
Business Registration No.

전화 번호
Telephone No.

재입국신청기간Intended Period Of Reentry

이메일 E-Mail

반환용 계좌번호(외국인등록 및 외국인등록증 재발급 신청 시에만 기재)
Refund Bank Account No. only for Alien Registration
신청일 Date of application
신청인 제출서류
담당공무원 확인사항

신청인 서명 또는 인 Signature/Seal
「출입국관리법 시행규칙」 별표 5의2(체류자격외활동허가신청 등 첨부서류)의 체류자격별ㆍ신청구분별 첨부서류 참고
「출입국관리법 시행규칙」 별표 5의2(체류자격외활동허가신청 등 첨부서류)에 따라 사업자등록증 사본, 법인등기사항전부증
명서, 건설업등록증 사본, 주민등록표 등ㆍ초본이 첨부서류로 되어 있는 경우
행정정보 공동이용 동의서 (Consent for sharing of administrative information)

본인은 이 건 업무처리와 관련하여 담당 공무원이 「전자정부법」 제36조에 따른 행정정보의 공동이용을 통하여 위의 담당 공무원 확인 사항을 확인하는 것
에 동의합니다. *동의하지 아니하는 경우에는 신청인이 직접 관련 서류를 제출하여야 합니다.
I, the undersigned, hereby consent to allow all documents and information required for the processing of this application to be viewed by the public servant in charge. As specified under E-government Law, article 36. *If you disagree. you will present all related documents yourself.
신청인
서명 또는 인
신청인의 배우자
서명 또는 인 신청인의 부 또는 모
서명 또는 인
Applicant
signature/seal Spouse of applicant
signature/seal Father/Mother of applicant
signature/seal
공 용 란 (For Official Use Only)
기본 사항

최초입국일

체류자격

접수 사항

접수일자

접수번호

허가(신고) 사항

허가(신고) 일자

허가 번호

결

재

체류기간
체류자격
체류기간

담당

수입인지첨부란(Revenue Stamp Here) / 수수료면제(exemption) [ ] (면제사유:

소장
가/부
)

심사 특이사항
210mm×297mm[백상지 80g/㎡(재활용품)]
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■ 공통기재사항 입력안내 / Guideline for filling out basic info.
➜ 성명(Full name)
여권에 기재되어 있는 성(Surname, Last Name 또는 Family Name)과 명(Given names)을 구분하여 기재하되
성이 없는 경우는 여권에 기재되어 있는 순서대로 성과 명란에 차례대로 영문으로 기재합니다.
Please enter your Surname and Given name in the appropriate boxes using upper case alphabet letters. Should
the distinction not apply to you, please enter your name exactly as they appear on your passport.
➜ 생년월일 또는 외국인등록번호(Date of Birth or Alien Registration No.(if any))
여권 상 생년월일을 년, 월, 일 순서로 기재합니다. 소지하고 있는 외국인등록증의 상단에 적혀 있는 외국
인등록번호(과거에 부여받은 적이 있는 경우 포함) 후단 7자리를 일(day) 뒤에 순서대로 기재합니다.
Fill out your date of birth as it appears in your passport. If you have one, or was given one in the past, please enter
the last seven (7) digits of your alien registration number.
➜ 대한민국 내 주소(Address in Korea) 및 전화번호(Tel. No)
현재 체류하고 있는 실제 주소를 번지까지(아파트의 경우 동, 호수) / 국내에서 실제 연락 가능한 전화번호,
핸드폰 번호를 기재합니다. 기재하지 않으실 경우 우리 사무소가 제공하는 사증이나 체류관련 중요 사항
에 대한 휴대폰 문자서비스를 받지 못하게 됩니다.
Please enter the complete, exact address of your current residence in Korea. / Provide a working phone & cell
phone number where you can be reached in Korea. If this field is empty or incorrect, you will not be able to receive
any of the vital information that we may provide.
➜ 근무처(Place of Employment) / 직위(Position) / 전화번호(Tel. No)
현재 근무처(직장명, 학교명, 단체명 등) / 직위 및 담당업무 / 전화번호를 영문 또는 한자 또는 한글로 기재
합니다.
Please enter information your current workplace (In Korean, Chinese or English)
➜ E-Mail address
연락 가능한 E-MAIL 주소를 반드시 기재합니다. 기재하지 않으실 경우 우리 사무소가 제공하는 사증이나
체류관련 중요 안내사항에 대해 E-MAIL 서비스를 받지 못하게 됩니다.
Enter an e-mail address where you can be reached. If you don’t enter a valid e-mail address, you will not be able
to receive any of the vital notices or information that we may provide.
➜ 신청사유(Reason for Application)
신청하고자 하는 목적과 신청내용(예: 유학-체류기간연장, 결혼-체류지변경, 여권재발급-등록사항변경
등)을 영어 또는 한자 또는 한글로 간략하게 기재합니다.
Please enter your reason for application (e.g. Marriage - change of residence, re-issuance - change in registration
data) in Korean, Chinese or English.
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■ 선택기재사항 입력안내 Optional information
➜ 신청기간(Intended period of Sojourn)
각종 체류허가를 신청하는 경우 국내에 체류하고자 하는 기간을 기재합니다.(체류지변경이나 등록사항
변경 등을 신고만 하는 경우에는 제외)
When applying for any type of grant for sojourn, specify how long you will be staying in Korea (Can be omitted
when applying for alteration of residence or change of information on alien registration)
➜ 자격외 예정근무지( Place of Employment) / 직위(Position)
현재 체류자격에 해당하는 활동과 병행하여 다른 체류자격에 해당하는 활동 허가를 받고자 할 경우 해당
자격외활동 예정장소(근무처명, 학교명 등)와 직위를 기재합니다.
When applying to engage in activities not covered by the status of sojourn, specify where the said new activities
will take place in (include the name of the firm/school along with its location, etc), as well as your position there.
➜ 변경⋅추가예정근무지(Alteration or Addition of Workplace) / 직위(Position)
취업활동을 할 수 있는 체류자격을 받은 외국인이 변경 또는 추가되는 근무처의 명칭과 직위를 기재합니다.
When a registered foreign worker wishes to change or add their workplace, specify the name of the new workplace and their position in it.
➜ 재입국신청기간(Intended Period of Re-entry) / 종류(Type)
신청인이 외국을 여행한 후 다시 귀국하여 동일한 체류자격으로 계속하여 체류를 하고자 할 경우 희망하
는 여행기간을 월 또는 년 단위로 기재합니다. 단 기존에 허가 받은 체류허가 기간을 초과하지 못하며 1회
에 한하여 허가를 원할 경우 단수에, 2회 이상 허가를 원할 경우 복수에“✔”표기를 합니다.
When applying for reentry, specify how long the visit outside Korea will be (in units of months or years). This must
not exceed their original period of sojourn, and you must check “single” if you intend to leave once during your
period of sojourn, and“multiple”if you want to leave more than once.
➜ 변경전주소(Previous Address)
신청인이 체류지를 변경하여 체류지 변경신고를 하는 경우 전 체류지 주소를 기재합니다.
When applying for alteration of residence, provide full address of previous residence.
➜ 등록사항변경(Change of Information on Alien Registration)
성명, 성별, 생년월일 및 국적과 여권 번호, 발급일자 및 유효기간 등이 변경되는 경우 변경된 내용을 기재
합니다.
List all related information that changed from the information currently on your alien registration card.
➜ 동반자(Dependent in Passport)
신청인과 함께 국내 체류 중인 동반 가족 중 외국인등록증상 동반가능한 가족 또는 동반으로 등재된 경우
에 한하여 기재합니다.
Only fill this out if there is any family member currently residing in Korea with the applicant who can be/is listed as
dependent in passport on the registration record. 210mm(인쇄용지(특급) 70g/m2)
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Ⅴ . School Placement
Many new GETs ask the EPIK office why placement information is not given when they initially
receive their contracts. Placement is at the POE or MOE’s discretion only, and detailed information is not given to new EPIK teachers because the individual Offices of Education wait until the new candidate enters the country to make placement decisions. This is due, in part, to the
decentralized nature of education in Korea, as well as education cultural history. In addition,
some locations may not know all available positions until late in the semester, and this makes it
difficult to place teachers before their arrival.

Jo-Anni had just been accepted as an EPIK teacher for Gyeongbuk. She was eager to know
where in the province she would be teaching so she could read up on the area and be fully prepared when she arrived. She called the national EPIK office and was confused that more information about her placement was not available. She was informed that all teachers in Korea,
not just foreign English teachers receive information at the last minute. This is simply an aspect
of Korean culture that is not easily understood by Westerners. The EPIK staff member told
Jo-Anni she would not know for sure where she would be placed until she completed the orientation at the start of her contract. Although disappointed that she would have to wait, she understood the need for flexibility and cultural sensitivity.

George arrived in Korea after teaching in an elementary school for five years. He had many different experiences teaching at all levels, but he felt his specialty was elementary school. When
he went to the Orientation, he enjoyed himself and learned a lot about Korean culture, language
and schools, but he was most excited for the last day when he was to receive his school
placement. He had already started building a curriculum for elementary school students and was
eager to go to his school. When the Gangwon POE supervisor arrived and placed him at a middle school, he was shocked and upset. George demanded to know why he was placed at a middle school instead of an elementary school and requested a meeting with the POE Supervisor,
Coordinator, EPIK Coordinator and Counselor. During the meeting, the POE Coordinator explained that they had made the placement based on several factors including George’s experi-
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ences, strengths, weaknesses as well as the school’s character, needs and programs. George’s
new middle school had a drama program, and the POE Coordinator explained that George’s drama
background from undergrad had made him seem the best choice. School placement wasn’t entirely based on the teacher’s preferences, and the POE had to consider the school’s needs too.
George understood the rationale behind his placement and went on to teach successfully at his
school.

Ⅵ . Housing
Housing is provided for GETs by the school, and there isn’t a nationwide standard type of
housing for teachers. Some teachers may be placed in an efficiency or studio style room while
others may receive a two bedroom apartment. Again, housing and the furnishings are at the discretion of the school, and there are many factors that influence a school’s choice including: time,
money immediately available, rent price, and location. Most experienced GETs note that they are
happiest when they don’t compare their housing situation with others: there will always be another GET with a better apartment or studio, and there will always be another GET with a worse
housing situation. Depending on the school location, some teachers may be placed in newer
housing in a newly developed area, and some may be placed in more residential areas. The
budget for housing is the same for everyone.
In general, Korean housing is smaller than the average apartment in the West. Bathrooms will
not likely have a bathtub. The whole bathroom probably will be tiled with a drain in the middle.
Most Korean homes don’t include a dryer, but they will most likely have a drying rack or
screened patio with room for drying clothing. Also, most living spaces use On-dol, or under floor
heating, during the winter. GETs usually ask their Co-Teachers, a close Korean friend or other
GETs for advice about how to turn on and off appliances, heat and hot water. Co-Teachers are
also a good resource for estimating utilities and upkeep costs.
Common complaints about housing include location and cleanliness. Most GETs are flexible
and work around or through their problems because changing housing is very difficult. Schools
usually enter into a one or two year contract with the apartment owner. To secure the space, the
schools usually puts down a large deposit called key money that can be 5-20 million won. If a
GET wants to secure their own housing, they are responsible for the key money deposit
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(refunded at the end of the contract).
If a GET has a problem with the condition of their housing or with the amenities included, they
should first discuss it with the school administration office with the help of a Co-Teacher. Being
respectful of the time and effort that went into securing the housing is paramount. For some
housing issues, it may take some polite insistence over a period of a few weeks until a solution
can be reached. If the teacher is moving out of their apartment after the completion of their contract, they should make sure to clean each room thoroughly and leave the housing in excellent
condition for the next occupant.

Bailey was six months into her contract when she encountered an unfortunate situation with
her housing. She arrived home after school one day to find that her house had flooded. The
mess was not difficult to clean and she was able to take care of it herself, however, a mass of
green and black mold began to build up and spread over the wall during the next few days. At
this point, Bailey was having serious issues with the mold because of her allergies. Her condition
was making it nearly impossible to remain in the apartment in its current condition so she decided to take the issue up with her school’s administrative staff. Her Co-Teacher agreed to
come along when she visited the administrative office to help translate. The staff assured her
that they would contact the owner, but after several days, the problem had only gotten worse.
She decided to call the POE office for assistance. A staff member contacted the school and
was told that the owner knew of the situation and would visit her residence soon. What Bailey
didn’t know was that the school administration office was in the process of resolving this situation with the landlord. Luckily, the owner came by later that day and reassured the teacher
that the mold would be taken care of by a professional. Bailey was grateful that a solution
seemed to be in the works; however, her allergies were still making it difficult to live in the apartment and were giving her a lot of undue stress.
The POE staff member called Bailey a little while later to let her know that the school had been
contacted, and to discuss her various options. She was encouraged to clean the house as best
as she could, and find a friend to stay with for a few days. This seemed to be a suitable
short-term solution and Bailey was able to commute from the apartment of a close friend to her
school without a problem.
About a week later, the mold was removed and Bailey was able to move back into her
apartment.
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A. Each Office of Education handles housing situations differently so the solution offered here
may not be applicable in every location. In general, the GET will be largely responsible for the upkeep of their apartment. If they face a situation which they are unable to resolve personally, their
Co-Teacher and school administrative staff should be notified.

Danielle was a GET in a remote area of Chungbuk. She loved her job, but the distance between
her school and her apartment was causing her trouble. Public transportation in her area was limited and none of her coworkers lived close enough to give her a ride. Complicating the matter
was the fact that she was now teaching at three different schools and walking between all of
them. Her long commutes were eating up a lot of her time and making her feel exhausted during
classes. She desperately wanted to find a new apartment closer to her schools.
She spoke with her Co-Teacher, Bong-chan, at her main school about finding a new place. She
was informed that because the school had already entered into a contract with the building owner, she would have to find another tenant to replace her in the apartment before she could be allowed to move. This proved to be difficult, and she was required to bear all expenses of finding
a new tenant which was financially burdensome. Even with Bong-chan’s help, finding someone
to take her place did not seem like a viable option.
Bong-chan suggested that she find a more creative solution to her problem. Rather than focusing on finding a new apartment to shorten her commute, she encouraged her to look into cheap
forms of transportation such as a bicycle or scooter. Danielle continued walking from school to
school until she had saved up enough money for a scooter. Then she went with Bong-chan to
buy a scooter. For the rest of Danielle’s term, she got around the province with little difficulty.
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Ⅶ . Vacation and Camps
The contract for GETs runs one year, and GETs are expected to work the full term of the
contract. Accordingly, GETs still work when the students are off on vacation. Generally speaking, the school year begins on March 1st in Korea. Accordingly, summer vacation begins at the
end of July and finishes at the end of August and lasts for about one month. Winter vacation begins at the end of December and finishes in mid to late February. The starting date or the ending
date can be different for each school because it is ultimately decided by the head of each
school.
GETs are required to teach 22 class hours per week even during the summer and winter vacation periods (for reference, as of this writing, a 40 minute elementary school class is equal to one
class hour). The Guest English Teacher position is more akin to a contract teacher, rather than a
regular teacher, so GETs may be required to come to school even when the students are off on
vacation. During vacation, GETs may be required to teach some programs such as an English
camp, or their school may prefer for them to work on lesson materials and curricula for the next
semester. The most common problems related to programs during student vacation periods include: last minute notice given to GETs about programs, conflicts between program scheduling
and vacation scheduling and scheduling conflict between programs sponsored by the school
and those by the Office of Education. Since most GETs teach at least one camp during the year,
experienced GETs recommend preparing for one in advance. During a midterm or finals week,
many GETs use their schools’ resources to make copies, finish lesson plans and prepare
activities.
GETs should always ask their Co-Teacher to help them fill out the vacation release form which
is only in Korean, and get their principle’s signature on it before buying tickets and making hotel
reservations. Also, GETs should remember that some schools may require teachers to get permission to take a vacation from the head of their English department, or whoever is in charge of
scheduling English camps. This is important to avoid any scheduling conflicts with English
camps during vacation periods. Many Offices of Education may also have English camps outside of school which are scheduled separately and may conflict with camps scheduled by individual schools. To avoid this problem, always ask a Co-Teacher for information about teaching
schedules during vacation as early as possible.
Some Offices of Education request that all schools and other training centers submit an in25
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tention for camps/training classes during the vacation time period about a month before the vacation to avoid such a scheduling problem.
For more information on vacation, please refer to the contract and discuss with your Principal.
Ask a Co-Teacher to translate if necessary.

It had been months since Jennifer, a first year GET, had taken a vacation. The school’s winter
break was approaching and she had been feeling a little under the weather so she was hoping to
stay home for a while to take care of her health. A friend at a nearby school had advised her on
the proper procedure for requesting vacation, and she asked her Co-Teacher about helping her
complete the vacation release form. Her Co-Teacher agreed and also got the principal to approve her vacation dates.
Looking forward to recuperating at home for two weeks, Jennifer left school on her last day in
good spirits. The feeling was short-lived however, as she was soon notified on Saturday by the
head of her English department that she would be required to work at a winter camp for the next
two weeks. Jennifer tried to explain that she had already received approval from her Co-Teacher
and principal to take vacation over those dates, but the head of the English department was
insistent.
Puzzled, Jennifer contacted her POE office to explain the situation. Unfortunately, she was informed that procedures for scheduling vacations are not standardized across the province and
that each school had their own unique protocol for such requests. At her school, the head of the
English department was responsible for scheduling English camps. She should have discussed
with her Co-Teacher and the head of the English department about taking her vacation. Then,
Jennifer should have approached the vice principal and the principal with her Co-Teacher for
approval.
Because the principal had already signed off on her vacation, he should have had the final say
on the matter. However, Jennifer felt bad and with the head of the English department’s assistance, the camp schedule was moved to 2 weeks after her vacation. She learned to always be
mindful of her school’s administrative structure when negotiating vacation time.
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A. Please consult with your Co-Teacher(s), the head English teacher, the Principal of your primary school, as well as the Office of Education staff, before making any vacation arrangements.
This will help avoid any scheduling conflicts.
B. The GET should have checked with the Office of Education before asking the principal for permission to go on signing off on her vacation.
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2. Classroom Support
Collectively, EPIK teachers come from seven different countries and bring thousands of different cultural and teaching experiences to the Korean classroom. The diversity amongst GETs is
impressive: some teachers are fresh from university while others are seasoned professionals taking a break from their home country’s classrooms. Some are entering into their fifth year in Korea
while others are leaving their home country for the first time. Regardless of experience, working
as an EPIK teacher necessitates perseverance, patience and a large reserve of positive thinking.
Conflicts within the classroom do happen, and this section is dedicated to assisting GETs and
their Korean Co-Teachers proactively and tactfully solve common teaching problems. Working
together can be difficult and culturally trying, but if a co-teaching team can successfully come together, their lives and their students’ lives will be that much more enriched.

Ⅰ . School Hierarchy
The Korean Public School Hierarchy is complicated and roughly based on Confucian ideals.
Gender, age and education all contribute and can make it difficult to know who can help if there
is a problem.
A. School Hierarchy
Most schools in Korea are divided accordingly into two sections: the teaching staff and administrative staff. The teachers are further divided into academic departments. Every department
has a head teacher (or chair of the department), and there is one Supervising Head Teacher in
charge of all head teachers. Underneath the teachers are the contract teachers including EPIK
teachers, the librarian, and part-time teachers. Substitute teachers are also lower in the school
hierarchy.
Administration is led by the Head Administrator. All administrative public affairs staff work for the
Head Administrator, and they work with the financial and logistical details of running a school.
Above the Supervising Head Teacher and Head Administrator is the Vice-Principal. The
Vice-Principal manages many of the academic and administrative details of the school, and the
Principal, of course, is above the Vice-Principal.
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B. Support Chain
While working as a Co-Teaching team, problems will arise. If a problem cannot be solved between a GET and his Co-Teacher, there are several support resources available to the team.
Ideally, the teaching team or GET will approach another English teacher or the head of the
English department. The Supervising Head Teacher or Vice-Principal can be consulted next, and
if the situation warrants more attention, the Principal can be consulted. For linguistic reasons, escalating a conflict to the attention of the Vice-Principal orf Principal can be difficult and tedious.
Finally, the GET should contact the Provincial Office of Education (POE) or Metropolitan Office of
Education (MOE) coordinator for advice. It should be noted that the national EPIK office in Seoul
does not have authority over the contract disputes and can only provide support and guidance. If
a GET contacts the Vice-Principal, the Office of Education, or the national EPIK office before discussing the problem with a Co-Teacher, it can create an embarrassing and frustrating situation
for the Co-Teacher.

Isaac’s Co-Teacher, Mi-hye, asked him to teach extra classes for 15,000 won per hour. He
knew the standard overtime pay was 20,000 won per hour and asked Mi-hye about the problem.
She was not familiar with his contract and couldn’t give him a concrete answer. She told him
that his pay should be the same as a Korean teachers’ because he was teaching in a public
school. Isaac directly called the EPIK office the next day to make a formal complaint. EPIK called
his Metropolitan Office of Education, and the MOE contacted the school. Mi-hye was caught by
surprise when the Vice-Principal came to her the next day and scolded her. The mistake was
corrected, but Mi-hye was embarrassed in front of her peers. Isaac received his overtime pay,
but the conflict caused some awkwardness between him and Mi-hye. They still have a tense
relationship. Issac learned that he could have approached this matter more tactfully.
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The Korean Public School Hierarchy
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The Korean Public School Hierarchy
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Support Chain

** Please note that the EPIK National Office does not have authority over contracts. The EPIK office’s Coordinators can only offer support and guidance.
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Ⅱ . Korean School Culture
Education in Korea focuses on developing a student’s character and person. School is expected to refine a student’s intellectual abilities and to prepare them to be responsible democratic citizens. The school system follows a 6-3-3-4 ladder pattern which consists of elementary
school (6 years), middle school (3 years), high school (3 years) and junior college, college and
university (4 years). The school year is divided into two semesters. The first semester begins approximately in March and ends in July; the second semester begins in late August and ends in
December. The schedules are not standardized and vary from school to school.
The Korean educational system heavily emphasizes exams, and from a very young age, students are proficient exam takers. These days many teachers use new and innovative teaching
methodologies, but most students (especially high school students) are more accustomed to a
passive style of learning. Students are familiar with many different teaching styles including lecture, task-based, and communicative based. Co-Teaching Teams are encouraged to focus on
improving communicative abilities and should structure their classrooms to make a learning environment conducive to learning and speaking.
English teachers also face dramatic gaps in students’ speaking and comprehension levels
across all age groups. Some students study privately at academies or abroad for several years
and are fairly fluent. Some, however, had never been exposed to English and can’t read the
alphabet. Co-Teaching teams have to face this problem in the classroom, and they will have to
work together to bridge the language barrier between the strongest and weakest students.

Terry was working at a middle school. Although he had a lot of EFL experience and had developed strong classroom management strategies, he felt as if he were battling some of his students for control of the classroom. In every class, there were five or six students who often
spoke out of turn, did their math homework or slept. Terry tried to discipline them, but their behavior did not improve. Later Terry, consulted his Primary Co-Teacher, Sae-hun, and when they
investigated the problem, they realized that the troublesome students had the worst grades in
the class. Together, they rearranged the seating chart and sat the poor students with the best
students. Now, the good students assist and explain activities to the other students. The disruptive students are quieter now, and Terry’s classes have improved.
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A. Elementary School Culture
In Korea, even elementary school students are busy, and their school schedule reflects this. Most
students attend school until mid-afternoon― 3 or 4 pm― and then attend different academies in
the late afternoon and early evening. Most elementary school students go to private academies
(학원, hakwon) for physical education such as Tae Kwon Do, music, and academic subjects.
Generally, most elementary school students are home by early evening.
English education begins in the third grade when students focus on listening and speaking. In the
fifth grade, students start to learn to read and write. Although English education officially begins
during elementary school, many Korean students are exposed to English and native English
teachers from an earlier age. Some students may have a surprisingly high level of English. Still,
elementary students are young children and require age appropriate activities. Especially, in immersion classrooms, elementary school students need constant stimulation; a co-teaching team
should give special attention to lesson planning and classroom management. It is important to
remember that Korea uses English as a foreign language (EFL) and that students don’t have
many opportunities to practice English outside of class. Task based activities work well in elementary schools.
Depending on the school, province or city, teachers are either homeroom teachers or subject
specific teachers. Specifically, a GET may work with a homeroom teacher, who is qualified to
teach many different subjects or with an English subject specific teacher (영어 교담, yeong-eo
gyodam). Most elementary schools have more homeroom teachers than English subject specific
teachers. Often, GETs work with both homeroom teachers and yeong-eo gyo dam teachers
throughout the year. Some homeroom teachers, however, may have lower English proficiency
levels, and GETs should keep in mind that their Co-Teachers may not have an English specific
academic background. Regardless most elementary school teachers are committed to making
an enriching and nurturing learning environment for their students.

While working as a high school teacher in his home country of Australia, Garrett’s calm and
collected personality had been well received by his students, and he felt like he had been a
successful teacher. When he moved to Korea and started working at an elementary school in a
rural area, he was shocked by his students’ energy and liveliness. He felt overwhelmed by how
loud and active they were everyday, and although he had to work with a textbook, he had
difficulties getting his students’ attention and keeping control over the classroom. He spoke with
his Co-Teacher, Hee Jeong, about the problem, and she explained that the students were young
and needed a lot of different activities to keep them motivated and interested in the material.
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English was their foreign language, Hee Jeong explained, and they probably had difficulties understanding his class so activities were better. Garrett looked into some resources and teaching
methodologies in books and online, and with the help of Hee Jeong, he refined his classes.
Specifically, he adopted a task based learning style and used tasks and activities to engage his
students. He made sure to plan his lessons to include a variety of activities including singing,
dancing and other interactive tasks. Garrett’s students responded well to his class, and their interest in English has improved.

B. Middle School Culture
Since 1969 no limitations have been placed on entrance to middle school. All middle school students are assigned to a school nearest their residence if possible. There is no entry exam for
middle school, and for this reason, some middle schools located in wealthier areas develop better reputations.
A Korean middle school’s culture varies widely depending on several factors, and this directly affects co-teaching teams. At some schools, the majority of the students attend private
academies. Academic Hakwons are generally expensive, give students more personal academic
attention, tend to assign a lot of homework, and take a lot of time and energy. Colloquially, many
GETs refer to middle school with a high rate of attendance at private academies as “hakwon
middle schools.” At schools in less privileged areas, students are less likely to attend academies.
Those schools are known as “hakwon free middle schools.” Students’ participation at a hakwon
affects their classroom performance dramatically. At “hakwon middle schools,” many GETs have
observed that the students have a higher level of English but tend to ignore or downplay the importance of public school work: the student may receive a more individualized education at their
hakwon, and the student probably has more homework for the academy than for their public
school. At “hakwon free middle schools,” students tend to be more eager to learn from their
Korean teachers and co-teaching team. Their English levels may be lower. Of course, these are
generalizations, and there are many exceptional schools that break this pattern.

Henry worked at a Girls’ Middle School. The school was located in a wealthier area in town and
the students always seemed tired and uninterested in his classes. He worked with his
Co-Teachers to make interesting and educational lessons, but his students often did other work
or slept during his class. He asked his Co-Teacher, Mi-kyeong, why the classes were always so
bad, and she mentioned that most of the students attended private academies after school until
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midnight. At the academies, they were usually given extra homework too and their only free time
was during their public school classes. Henry was concerned about his students’ wellbeing, but
he also didn’t want to waste his time by teaching to uninterested students. Henry and Mi-kyeong
decided to implement a new classroom reward system to motivate his students. They rewarded
the best students with extra participation points, and at the end of each week, the best class received a sticker on the chalkboard. The class with the most stickers at the end of each month received a Homework Pass that they could use during the following month. The students instantly
got excited, and classroom participation improved.

Janet worked at a less privileged Boys’ Middle School. Her students were sincere and
(admittedly) naughty. A few months after her arrival, she was chosen to be a judge at a POE
sponsored speech contest. Although none of her students entered, she was still excited. When
Janet went to the contest, she realized how low her students’ English levels were in comparison
with other schools. Dismayed, she returned to her school determined to help her students
improve. The POE announced another speech contest, and she encouraged some of her more
enthusiastic students to participate. When they signed up, Janet volunteered to coach them,
and she met with them weekly to help them with the preparation, editing and delivery of their
speeches. During the next contest, her students did very well and one placed in the top five.

C. High School Culture
By the time Korean students enter high school their academic and professional futures will be relatively defined. Students can choose between three types of high schools: general (academic)
high schools, vocational high schools, and specialized high schools (such as foreign language,
art and science high schools). In their third year, students from academic, specialized, and some
vocational schools take the university entrance exam (수능 su-neung). The su-neung is the most
important exam a Korean student will take, and preparation is intense. Entrance to university is
largely based on the results of this exam and its importance cannot be stressed enough. Third
year students, in particular, are prone to nervous breakdowns, and most academic school teachers are hyper-conscious of their student’s mental and physical wellbeing. Because of the importance of the su-neung, many GETs may have a difficult job teaching traditional EFL materials
that are not directly applicable to the exam.
The general academic high school is the most common high school. Students are divided in their
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second year according to their academic interests: literature, history and humanities students are
placed in classes together, while sciences and maths students are grouped together.
Vocational schools offer general secondary education and specialized courses including those in
the fields of agriculture, industry, commerce, and home economics. GETs should understand
that English is a minor subject at vocational schools, and students may not show the same interest in learning the language. The students may not value learning English for the university entrance exam or communicative purposes, and this can be a big challenge for some co-teaching
teams. These days, however, more and more vocational students take the su-neung, and their
interest in English may be greater.

Jake was an experienced ESL/EFL teacher working at a large all-boys high school in a large
city. Jake and his Co-Teacher, You-seon, had control over the curriculum, and he prepared lessons for the first few months that had worked well during his previous EFL jobs. Initially, the students were interested in learning more about him, his family, and his life, and for the first few
classes, the students were really enthusiastic. After three or four weeks, however, the students’
interest faded. During class, the students were unresponsive to his lessons and many slept. At a
loss, Jake asked You-seon for some advice. She explained that most of the students stayed at
school to prepare for the university entrance exam. They were exhausted and didn’t care about
Jake’s class because it wouldn’t help them perform well on the test. Jake decided to change the
content and style of his classes to further help his students prepare for their exams. He borrowed a textbook and based his lessons on the content, vocabulary and grammar found in the
text. Further, he found old copies of the university entrance exam online, and he also integrated
these materials into his classes. When his students realized that his materials helped them review and study directly for their exams, they slowly grew more responsive to his classes again
and (attempted to) stay awake and participate every day.

Ⅲ . Co-Teaching Styles
Generally, there are three types of co-teaching styles associated with EFL/ESL education. Most
Guest English Teachers assume one of the following roles: (1) the tape recorder; (2) the class
leader; or (3) the partner.5) All of these roles have positive and negative qualities associated with
5) Information Obtained from Scott McLaughlin’s How To Co-Teach
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them, and while the partner (the shared classroom) is the preferred role, all styles can be successful and beneficial for students. Communication and agreement between GETs and
Co-Teachers are important.
A. The Tape Recorder
Some Co-Teaching Teams (CTTs) are unsure of the GET’s role in the classroom and occasionally, the GET is reduced to substitute for a DVD or CD player. Sometimes, confused GETs request to serve as the class’ tape recorder. While Repeat After Me and listening exercises have
merit in the classroom, most GETs and students find this routine boring and devoid of creativity.
Korean Co-Teachers lead the class while GETs serve in an auxiliary, supportive role. A variation
of this style occurs when the Co-Teacher translates everything said by the GET. Often, Korean
Co-Teachers maintain that the translation is necessary for communication, but GETs feel marginalized in the classroom.

Eric had spent two years in Korea before joining EPIK. Although he had never had formal education in EFL or ESL, he felt confident that he could successfully teach his students at his small
elementary school. Some of the homeroom teachers did not have a high level of English, and
when his main Co-Teacher, Yoo-rah, realized this, she decided to accompany him to every class
until he felt comfortable teaching. Soon, she had taken over his classes by translating everything
he said and giving the students detailed explanations of the grammar behind his lesson. Eric
spoke with You-rah, but she stated that she was doing her best to ensure that the students
understood. Eric didn’t want to offend You-rah by telling her to try new teaching methods, and
he decided to suggest that he teach the last 10 minutes without any Korean. After You-rah saw
that he did well, he proposed another activity for the next week that would take 20 minutes. After
a month of slowly increasing the length of his activities, You-rah began to trust him and provided
minimal instructions for his lessons. This new teaching style fits their personalities better, and
their classes are more receptive to the materials.

B. The Leader
Many CTTs prefer to allow the GET to lead the lesson while the Co-Teacher provides short clarifications or classroom management assistance. As the leader, the GET is responsible for lesson
planning and guiding the class. If immersion English is the goal, this is a great method to give the
students an authentic English experience. This strategy requires more planning from the GET but
usually alleviates a lot of stress on the Co-Teacher. If the GET is unprepared or disorganized,
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however, the lesson quality diminishes. Also, an English only class can be daunting for new GETs
and difficult for younger students.

Linda was a new GET and unfamiliar with teaching methods or EFL styles. When she arrived at
a girls’ high school, she was intimidated by the students and teachers. When she arrived in the
classroom, the students recognized her anxiety. The students didn’t pay attention and her class
was a disaster. Linda’s Co-Teacher sat in the back during the entire class and occasionally
helped. Unfortunately, her Co-Teacher, Na-bi, had to prepare a major presentation for the school
and was too busy to assist with much more than classroom management and minor translations.
Every class was poorly received, and at the end of her first week, Linda felt like giving up. She
pushed through and asked many friends for advice. She continued to have bad lessons for a
while, but as time went on she felt more comfortable with her Co-Teacher and started having regular lunches with her. After a while, they began discussing lessons during lunch. Eventually, Na-bi
began to give her very practical advice and with these suggestions, she began to control the
classroom better. Linda also set up a weekly meeting with her friends at a local coffee shop to
share lesson plans and ideas. When Linda integrated her friends’ suggestions with Na-bi’s advice, her lessons grew stronger and she felt more confidence when leading her classroom.

C. The Partner (The Shared Classroom)
The shared classroom is the most preferred style of co-teaching, and it is equally rewarding for
GETs and Korean Co-Teachers. This style requires CTTs to communicate well and often about
lesson plans, materials, and classroom procedures. When they work well together, the students
enjoy a well-coordinated class, and the teachers can relax too. When the CTT fails to communicate needs or goals, the class may struggle to understand the lesson. In the shared classroom,
both teachers assume an active role in teaching. Often, they split the class into segments, allowing each to lead for a brief period of time before passing the control back. For example, the GET
may lead the warm-up activity while the Korean Co-Teacher manages the classroom. Then, the
Co-Teacher may take the class and explain the vocabulary and activity for the day. While the students work on the activity, both teachers actively engage the class and give extra help. In this
way, the CTT trades leading the lesson. Students and teachers report that this style is the most
enjoyable and educational. It requires a large time commitment from both teachers. It’s important to remember that sharing the class does not necessarily mean sharing the time. Even if a
co-teaching team works well as partners, GETs still may lead more of the class while the
Co-Teacher clarifies concepts and works individually with students.
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Andrew had already taught with EPIK for a year when he changed to a new middle school. He
liked the school’s culture but found working with his four different Co-Teachers difficult. All of
the teachers had different styles, and he couldn’t adjust to the differences. In particular, two
teachers took control of his class and didn’t allow him to teach. With the other two teachers, he
had complete autonomy over his classroom. Andrew knew he enjoyed working in concert― as
partners― with his Co-Teachers, so he arranged for a meeting. He told all of his Co-Teachers his
preferences and asked for suggestions. Most of the teachers were very receptive to Andrew’s
ideas but were unsure how to actively change their styles. The Co-Teachers also warned
Andrew that they didn’t have much time and that it would be too difficult to discuss the lesson in
depth before their classes. The teachers decided that Andrew would create one lesson plan for
each week. He would highlight the Co-Teacher’s role and write suggestions and requests for the
lesson. He also included a small script for the Co-Teachers to use while leading the lesson.
Andrew agreed to give the lesson plan to his Co-Teachers the week before the lessons and then
the teachers could study their role in detail. While it took a while for the CTTs to develop a
smooth classroom relationship, they eventually became solid teams. Andrew felt that he had
control over his lessons, but he also knew that he had a strong support system in the classroom.

Ⅳ . Professional and Personal Co-Teacher Relationships
Maintaining a professional working relationship between Korean Co-Teachers and GETs is in
the best interest for everyone, but occasionally communication and other work related problems
occur. Conflict is natural, however, and working through problems can lead to personal and professional growth. While living in Korea, co-teaching teams (CTTs) should approach any problem
with tact and thoughtfulness; careless remarks or rude language can ruin a relationship. Without
doubt, challenges will arise throughout the year, but with a little planning and a polite attitude,
many conflicts can be avoided or resolved.
Common sources of conflict include:
- lack of communication between Co-Teacher and GET
- difference between co-teaching styles and expectations
- the mother (or bully) Co-Teacher
- the super busy or absent Korean Co-Teacher
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- the unprepared GET
GETs and their Co-Teachers need to work together to help their students learn more effectively.
A desirable co-teaching class will involve both teachers in from the planning stages to the
evaluation. Most EPIK teachers and Co-Teachers work harmoniously, but some teachers either
do not know their roles or misunderstand them. The following will help teachers who want to improve their co-teaching skills.
A. Lack of communication between the Korean Co-Teacher and GET
Many GETs have reported feeling frustrated with seemingly last minute and unexpected notices
they receive (or don’t receive) from their Korean Co-Teachers. Cancelled classes and sudden
warning of teachers’ gatherings are all common complaints. While many Westerners are accustomed to rigid schedules and intensive planning, Korean culture tends toward last minute
changes. Most GETs adjust to these sudden changes and learn to be flexible. There are many
strategies CTTs can use to work toward an appropriate and comfortable work solution. Most
schools have a monthly and yearly plan already written, and experienced GETs recommend
working with a Co-Teacher to translate the calendar and to mark the big events. This helps GETs
feel more comfortable with the schedule and school.

Lucy, a first year GET, faced an escalating communication problem. When she arrived at her
school, she decided to be flexible and to make an effort to accept and comply with her
Co-Teacher’s requests. By her fourth week, however, when many classes had been cancelled
and added with little notice, she became annoyed. One day in October, she arrived at school
wearing normal business casual clothes. When she was informed that it was Sports Day and she
needed to change, her frustration changed to anger. Lucy waited a few days for her anger to
subside and then approached her Co-Teacher, So-yeong, for help. She told So-yeong that she
was trying her best to be flexible and adapt to Korean school culture, but the sudden changes
made her feel uncomfortable and unstable. So-yeong explained that the teachers never knew
when classes would be cancelled or added; the Korean teachers were told during a morning
meeting about class changes. The two discussed the problem for a while and decided that
So-yeong would text message any schedule updates via cell phone every morning. For major
changes, So-yeong messages her the night before, and they now meet once a week during
lunch. Now, when Lucy walks to school, she receives a message about her day. She has time to
reflect and prepare for the changes. The two also worked together to translate the school calen
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dar into English. While some days still surprise Lucy, this new system has allowed for both
teachers to feel more comfortable with each other.

B. Difference between co-teaching styles and expectations
Different teaching styles, classroom management methods and interpersonal skills can cause
conflict between a GET and Co-Teacher. If the situation isn’t approached carefully, the teachers
and the students suffer from poor classroom morale. Notably, punishment of students,
Co-Teacher’s absences and conflicting teaching styles can cause tension between a GET and
Korean Co-Teacher.

1) Punishment of students
While it is not common, corporal punishment may exist in some schools in Korea, and this is a
cause for concern and anxiety for many GETs. Co-Teaching teams should discuss this issue at
the beginning of the year. In principle, many GETs feel the need to stop the punishment immediately, this can be very detrimental to the future GET/Co-Teacher relationship. By interrupting the
punishment, the GET undermines the Co-Teacher’s authority, rejects Korean cultural values, and
embarrasses the Co-Teacher. The Korean Co-Teacher may lose face. It may be difficult, but
many current GETs recommend waiting until the end of class and then approaching the
Co-Teacher privately.

Christina was working at a middle school when she saw one of her Co-Teachers paddling a
student. Christina was upset and told the teacher to stop. The teacher didn’t, and later that day,
Christina called the Office of Education to make a formal complaint. The Office of Education was
concerned and phoned the Principal. Caught unaware, the Principal was shocked and furious
that Christina had filed a complaint without discussing the problem with anyone else. He pulled
her out of her class and chided her. Upset, Christina walked away, and their relationship (as well
as her relationship with her Co-Teachers) was damaged permanently. After the semester finished Christina was transferred to another school at the mutual request of her principal and her
Co-Teacher. Her relationship deteriorated with her co-workers after the argument. She has not
contacted them since her departure.
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2) Absent, Late or Uninvolved Co-Teachers
An incredibly stressful situation for a GET is to walk into a classroom and realize that their
Co-Teacher is late or missing. Many Co-Teachers are busy, and although unfortunate, this situation does happen. If a Co-Teacher misses class once or twice, it shouldn’t cause too much
worry: Co-Teachers, again, have many duties including teaching, finishing paperwork, arranging
conferences with parents and working on other projects and work. In some cases, Co-Teachers
must participate in unexpected conferences with parents or complete very urgent paperwork. If a
Co-Teacher regularly misses class, however, the GET should approach the Co-Teacher privately
and communicate how stressful and difficult it is to conduct class without a partner. Some GETs
ask other teachers to help with translations and lead classes alone. Others redesign their lesson
plan so that they can lead the class with little assistance.

Robert worked at a High School in a rural area. Students were respectful, but their English levels were very low. He often needed help in class with minor translations from his Co-Teachers.
One Co-Teacher, Seong-he, however, failed to come to class for several weeks in a row.
Confused, Robert asked his Primary Co-Teacher, Tae-min, for advice. Tae-min spoke with
Seong-he, and they discovered that Seong-he was ashamed by his low level English abilities
and poor pronunciation. He didn’t want to embarrass himself in front of the students. Robert
made an effort to give the teacher personal directions specific to the lesson before classes.
Seong-he familiarized himself with the material and lesson beforehand and felt more confident to
join classes and give extra Korean instructions.

3) Conflicting Teaching Styles
Most GETs work with several Korean Co-Teachers throughout the year, and many GETs find that
teachers have different styles. Experienced co-teaching teams recommend setting a weekly
meeting with all teachers to discuss lesson plans and Co-Teacher involvement. Sometimes,
however, Co-Teachers are still unsure of their role in the classroom and resort to taking control,
leaving or translating every sentence. GETs who have experienced this usually e-mail their PPT
or lesson materials before the class with annotations marking when the Co-Teacher’s assistance
is needed. It may take some effort and time for everyone to understand their role.
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Mary lived in a small town and worked at a very small elementary school. She had two
Co-Teachers: with her primary Co-Teacher, Hye-Jeong, she worked well, and they formed a
good team. With her second Co-Teacher, however, she had some problems: he usually stood in
the back of the room and translated everything she said for the students. The students learned
to ignore Mary because they knew the Co-Teacher, Won-shik, would translate into Korean. Mary
asked Won-shik to refrain from translating, but he didn’t understand the problem and refused to
change his style. Mary couldn’t imagine spending the whole year dreading half of her classes so
she scheduled a meeting with both Co-Teachers. Tactfully, Mary said that she wanted to ensure
that both teachers felt comfortable in the classroom, and she gave both teachers notes and materials for the next week’s classes. She asked both teachers to only help at certain points. Since
Hye-Jeong had higher English skills, she translated her reasons to Won-shik. The next week,
both Co-Teachers understood their role better, and the team performed more cohesively in the
classroom.

C. The Mother (or Bully) Co-Teacher
Cultural differences and culture shock considered, moving to Korea and joining a public school
can be a difficult and stressful process for many foreigners. A new city, home, job and language
can make a Westerner feel uncomfortable and out of place. Regardless, most Western cultures
highly value independence, and when placed in a new and strange environment, most GETs view
the experience as a test of ingenuity and self-reliance. Many Koreans, however, do not value independence or self-reliance as highly. When there is a large age difference between the GET and
Co-Teacher, the team may develop a maternal or older-sibling type relationship. While GETs
may enjoy this familial relationship, others feel overburdened and overwhelmed by their
Co-Teacher’s interest and generosity. Most successful co-teaching teams establish clear relationship boundaries early in the semester.

Michael worked at a middle school. The staff and students were very welcoming, but he
thought it was odd that his Co-Teacher, Jihae, took him to the hospital during his second week
after a few coughs and that she always asked him about his weekend and weeknight plans. Still,
he was gracious and appreciative when she invited him to her home for Chuseok, the Korean
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Thanksgiving, and when she gave him a tour of the city. After a month, however, Jihae had slowly taken over his life, and she called even on the weekends to see if he was free. Michael felt too
bad to reject the teacher’s offers, but he also wanted to make other Western friends. After
spending three weekends with Jihae and other teachers at the school, Michael felt
overwhelmed. The next weekend he told Jihae he was going on a trip. He took the weekend off,
and when he returned to school, Jihae relaxed and gave him more space. The next week they
went to the bank together, and Michael asked Jihae if she could give him a little more personal
time outside of school. She accepted, and months later, Jihae told him that she was just trying to
welcome him and spending so much time together had been a little stressful for her, too.

D. The Super Busy (or Absent) Co-Teacher
While the bully or mother Co-Teacher may be overwhelming, super busy or absent Co-Teachers
can be just as underwhelming. New GETs may not know where to buy milk or to get a haircut.
While a certain amount of autonomy is expected, Korea can be very confusing for foreigners unfamiliar with Hangul and Korea’s style. Co-Teachers may be distant because of their workload.
Co-Teachers usually have to perform their co-teaching duties in addition to their classes. They
are not paid extra for their help, and usually spend more time, energy and money in welcoming
their new teacher than a GET may realize. Additionally, Korean teachers may not have had a
choice in becoming a Co-Teacher. They may be the youngest or the newest. A small gesture of
appreciation of goodwill is recommended.

Michelle was not getting on well with her Co-Teacher. Her Co-Teacher, Hee-jin, refused to help
her set up a cell phone, she didn’t introduce Michelle to the teachers or students, and she didn’t
show Michelle where to buy food. Although this wasn’t Hee-jin’s job, Michelle was upset and
wondered if she had made a poor first impression. From the first day Hee-jin told Michelle that
she did not want to be her Co-Teacher. Often, Hee-jin didn’t tell Michelle where or when to go
for class, and she gave her little assistance in and out of school. Their relationship grew worse,
and school became painful for Michelle. She wanted to ask her Principal for help, but he couldn’t
speak English well, and she was too scared to approach him. Michelle asked her Provincial
Office of Education for assistance, and when the Office investigated, they discovered that
Hee-jin had been forced into the position because she was the youngest teacher at the school.
When the POE called, Hee-jin was upset and embarrassed that Michelle hadn’t discussed the
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problem, and their relationship was damaged permanently. The POE and school decided that
the best option was to replace Hee-jin. Michelle asked a close co-worker to be her new
Co-Teacher.

E. The Unprepared GET
Teaching in a public school is a prestigious and well respected position in Korea. While most
Co-Teachers have had years of specialized education, some GETs are new to teaching and not
sure how to approach their classroom. Sometimes, GETs think that they should serve as a teacher’s aide rather than classroom leader. Worse, some GETs don’t understand the full weight of
their position in their schools: they may think of teaching as a secondary activity to traveling and
socializing. An unprepared GET places undue stress on his Co-Teacher, and ultimately, the students suffer from poorly planned and taught classes. In order to gain more ideas about how to
lead classes, GETs often observe other Native English Teachers’ classes during their first few
weeks. It also helps to observe other classes with a Co-Teacher so that Co-Teaching teams can
make lesson plans effectively.

Calvin was a new GET. He had just graduated from university and wanted to travel and learn
more about different cultures while making a living. Initially, Calvin was excited to teach, but after
a month, his interest in his students waned. Each week he relied on his Co-Teacher, Mi-rae, to
tell him a discussion topic for his class. His classes were usually chaotic. During class, Mi-rae often had to take over because he usually finished 10-20 minutes early. She quickly became frustrated and asked Calvin to take a more active role in the class. Mi-rae recommended several EFL
books and even drove him to the bookstore to buy lesson planning materials. During exams
week he studied the materials, visited some other schools to observe other teachers, and watched model lessons online. Before classes resumed, she told him that she needed to see his lesson plans and materials at least 2 days before the class. She explained that this was an integral
part of his job, and if he couldn’t do it, she would have to discuss the problem with the
Vice-Principal. With the books and resources, he had a more concrete understanding of EFL lessons, planning and classroom management. Calvin now makes his lesson plans and shows
them to Mi-rae early. If they aren’t acceptable, she gives him suggestions, and he edits them.
The classes improved, and Calvin seems to take more pride in teaching.
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Ⅴ . Cross Cultural Communication and Conflict Resolution
Not all conflicts can be fully resolved. Compromise, patience and cultural sensitivity are necessary when working with a Co-Teacher. There are several different means of communicating during conflicts, and the following is just one of many possible ideas.
With conflicts, there is no right or wrong answer. There are different interpretations of a solution
to the problem. This is especially important in Korea where Confucianism holds strong. Social relationships are loosely defined according to gender, age and social status. Depending on the
context, it may be perceived as rude for a young, inexperienced GET to approach an older,
well-educated Co-Teacher. Also, social rank and place are important to remember when discussing a conflict. It’s better to first speak with a Co-Teacher first rather than talking to the Principal
or Office of Education. If a GET attempts to resolve all of his conflicts through the Office of
Education, it can be embarrassing for the Co-Teacher, Vice-Principal and Principal. In Korea, it’s
usually better to try to solve a problem beginning at the bottom even if this seems like an inconvenient route.

Howard enjoyed working at his high school, but he was annoyed that he was expected to work
7:30 am - 5:30 pm. He was in a rural area, and arranging transportation that early and late was
difficult. Unfortunately, he couldn’t discuss the problem with his Co-Teacher because her
English level was too low and no one at the school spoke English well. Howard tried to write
down the problems and give it to his Co-Teacher to read later, but when he gave her a sheet of
complaints, she got angry and stopped speaking with him. Stressed, Howard asked some other
teachers what he should do, and a close friend offered to translate. His friend was a
Korean-Canadian and could speak both languages well. The next day, Howard invited his
Co-Teacher for dinner, and there they met his friend. As they discussed the situation, the
Co-Teacher realized that the GET is contracted to work 8 hours a day, and they adjusted
Howard’s working hours.

A. Language, Culture and Interpretation
It’s important for GETs and Co-Teachers to remember to be culturally sensitive. For Westerners,
it is difficult (especially when angry) to control language and to remain tactful and polite. Direct
language (such as: “You should do this”; “Do this”.; “You must help me with this.”) can be in49
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terpreted as a verbal attack by some Co-Teachers. Sometimes, many Westerners don’t understand how strong their language appears to be. Their Co-Teacher may be angry for something
meant as a suggestion. Alternatively, many Westerners may misinterpret a sincere request or
suggestion as a demand because of a linguistic cultural mix-up.
The following is a representation of how most Koreans will interpret the English language and
vice versa. The spectrum indicates tenses and words that are perceived of as rude as well as respectful and well received styles of speech. The middle area indicates contextual specific verbs
and tenses although they are generally acceptable.

This is a rough approximation of meaning. It is not always correct, but it aims to assist GETs
and Co-Teachers who are having problems.
If a Westerner says this, he means for it to be :
rude

Do this.
Don’t do that.
Can you not do that?

depends on context

You should...
Why don’t you..?
You’d better

polite

Would you..?
Could you?
Do you mind?

If a Korean says this, he means for it to be:
rude

depends on context

polite

You should...
You shall...
Do this.
Don’t do that.
Can you not do that?

Why don’t you?

Would you...?
Could you...?
You’d better...

Often, Westerners don’t realize that their language is so strong, but softening the language will
allow both to come to a solution faster. Ideally, the GET and Co-Teacher both want to arrive at a
“Win-win” solution, but Western and Korean understandings of “win-win” may be different.
Considering the importance of Confucianism, a GET may have to compromise more than they
are accustomed. The best advice for any co-teaching team is to be calm, be patient and have
respect. Also, since most co-teaching teams communicate in English, there may exist an unin50
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tended miscommunication. While English is a native language for GETs, it is a foreign language
for their Korean Co-Teachers, and GETs, therefore, should understand that their Co-Teachers’
English is not perfect. When trying to solve problems, there is always the possibility of a linguistic
and cultural mix-up.

After working at a middle school for a year, Erin was excited to change to an elementary school
at the beginning of her second year. She felt that she was particularly fit for elementary school
students and couldn’t wait to teach them. Almost immediately, however, she had problems with
her Co-Teacher, Yeon-ah. Yeon-ah’s English levels were lower than her previous Co-Teacher’s,
and Erin felt that Yeon-ah often made demands that were unreasonable. Often, she began her
sentences with, “You’d better...,” and this made Erin uncomfortable. When they first met,
Yeon-ah mentioned that Erin “better learn to cook,”and Erin was put off immediately by the
comment. Yeon-ah’s speech seemed a little rude to Erin, and she didn’t like that type of
pressure. After the first week of classes, Yeon-ah told Erin, “You’d better change your teaching
style.”Offended, Erin walked away from Yeon-ah and ignored the comment. Later that day, Erin
called her old Co-Teacher, with whom she had a great relationship, and asked for advice. Her
old Co-Teacher listened carefully and then realized that Yeon-ah actually was trying to be polite.
She explained that Yeon-ah was only trying to make simple suggestions, and when she translated from Korean to English, she often used “You’d better...,”to make it nicer. “You’d
better...,”is taught as an expression for giving advice with the same meaning as “You
should...”when translated into Korean. Once Erin realized that Yeon-ah was trying to make
gentle suggestions and not demands, she received Yeon-ah’s comments better and was able to
integrate her comments and suggestions into her classes and life.

B. Basic Conflict Resolution Steps:
1. Describe the problem to yourself. Write it down.
2. Gather information. Listen to a close friend’s perspective.
3. Agree on the problem.
4. Brainstorm possible solutions.
5. Negotiate a solution.
6. Restate the solution. Create a plan of action.
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3. Social Health Support
Living in a foreign country can be difficult, and for many GETs, the stresses of everyday life dramatically affect their professional and private lives. From culture shock, to depression and even
interpersonal relationship problems, working in Korea can be a stressful and maturing process.
Many former GETs describe their work in Korea as incredibly difficult and incredibly valuable,
and most leave with a better understanding and appreciation of themselves and their talents.
While living in Korea can be hard sometimes, it is very rewarding, and the EPIK team is here to
support GETs. This section is designed to help GETs who may be struggling with understanding
their new lives in Korea.

Ⅰ . Cultural Awareness
A. Culture Shock
Culture shock describes the anxiety and feelings felt when a person moves to a completely new
environment.6) It often occurs when an individual moves to a new country and is surrounded with
an unfamiliar culture, unknown social mores and different people. Occasionally, it can be mentally and physically stressful; living in a foreign country is different and adjusting to these changes
takes time and patience. Often, when people discover that standard cultural and social customs
from their home country are not universally upheld, they are shocked and disappointed. The language barrier, too, can cause discomfort and not knowing how to order food or use a bank machine can be disenfranchising for many people. After living in a foreign country for a while, expats
may not know how to act appropriately in social situations or express themselves clearly. All of
these factors contribute to culture shock, and the degree and severity of it is affected by an individual’s attitude and previous multicultural experiences.
Culture shock is a general growth process that involves learning more about a new culture, and
there are various stages that most people pass through. Sometimes an individual may vacillate
between the stages for months; others may pass through the stages quickly. While culture shock
can be unsettling, it is a very valuable tool for personal development. Ultimately, culture shock allows a person to analyze their own assumptions and perspectives and is a great opportunity to
learn more about a different culture and oneself.

6) Information Obtained from: http://kidshealth.org/teen/your_mind/emotions/culture_shock.html
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The feeling of culture shock sets in after the first few weeks of arriving at a new place. There are
many general symptoms associated with culture shock that appear at different times.
Symptoms of culture shock may include:
- sadness, loneliness, melancholy
- preoccupation with health
- insomnia, desire to sleep too much or too little
- changes in temperament, depression, feeling vulnerable or powerless
- anger, irritability, resentment, unwillingness to interact with others
- identifying with the old culture or idealizing the old country
- loss of identity
- trying too hard to absorb everything in the culture or country
- inability to solve simple problems
- lack of confidence
- feelings of inadequacy or insecurity
- developing stereotypes about new cultures
- developing obsessions such as over-cleanliness
- longing for family
- feelings of being lost, overlooked, exploited or abused
B. The Stages of Culture Shock Sources
Culture shock has three general stages: (1) the honeymoon phase; (2) the negotiation phase; and
(3) the adjustment phase. All three can be ongoing or succinctly separate. During any of the
phases, an individual may feel some of the symptoms of culture shock, and often culture shock
appears to be an ongoing process. Many people report that they occasionally cycle through the
phases as they constantly reassess and negotiate their own personal standards and culture in
comparison with their hosts’ culture and society.

1) The Honeymoon Phase
The honeymoon phrase describes the period just after arrival in a new country when the differences between the old and new culture are romanticized. Everything appears to be exciting and
novel. An individual may find pleasure in the new country’s food, culture, architecture and social
styles. The individual rarely finds any problems with the new country and may feel euphoric.
Many people believe that the new country is faultless.
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Mark moved to a small town in Korea, and after his first three weeks, he was convinced that he
would never leave. He told all of his friends back home about the generous people, beautiful nature and brilliant students. He loved his job and could find no fault with his school. When other
expats complained about Korea, he ardently defended his new home. Mark made an effort to
have only Korean friends; he decided that he didn’t want to associate with others from his home
country. Two months later, however, he realized that he didn’t have very many friends because
he couldn’t speak Korean well. He felt isolated and alone, and he didn’t know where to find help.
Later that month, the Office of Education scheduled a cultural field trip for GETs, and fortunately,
he was able to meet other teachers in the area who had similar interests. After a while, he achieved a balance between spending time with fellow GETs and developing his friendships with his
Korean Co-Teachers and acquaintances.

2) The Negotiation Phase
An individual may enter this phase after a few weeks to a few months. This period is characterized by a general feeling of anxiety and discomfort that arises from differences in culture and
language. An individual may begin to notice subtle differences between the old and new culture,
and these changes can cause impatience, anger, sadness or feelings of incompetence.
Unimportant tasks such as eating in a restaurant can cause anxiety if the method of preparation
is too different. During this transition from the old to new culture, there may be strong feelings of
dissatisfaction. Some may find the pace of life, personal habits and humor of the host country
annoying, and an individual may be irritated easily. Mood swings and depression are common
during this period. New situations are daunting and intimidating. A person may have a difficult
time making friends or lose interest in hobbies.

Nathaniel arrived in Korea about three months ago. He had enjoyed his first few months, but as
the semester continued, he noticed many small things bothering him. He became easily irritated
when his Co-Teacher stood or walked too close to him, and Korean food was no longer
appetizing. He hated the Korean language and had given up on learning it. He had many foreigner and Korean friends but had been spending most of his time alone. For some time, he had felt
really uncomfortable going outside, and when people stared at his blonde hair and blue eyes,
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he became agitated. Before coming to Korea, he loved hiking, but after a few months, he spent
most of his time watching western television and movies on his notebook at home. After he yelled at one of his classes, he realized he was having more than just a bad day, and he called the
National EPIK office. The EPIK Counselor realized that Nathaniel was struggling with culture
shock and gave him some suggestions and resources. Nathaniel took the Counselor’s advice,
and after a few months felt much more comfortable with living in Korea.

3) The Adjustment Phase
Usually after 6-12 months, an individual will have come to terms with the new culture and become accustomed to his new routines and habits. The host country gradually will become normalized and new situations will no longer be surprising. Usually this stage begins when an individual begins to develop an understanding of the culture. Often people pass into this phase
when they start to learn the language and make friends with people from both the new and old
countries, and a certain balance is achieved between the old and new. Life is no longer surprising, but it still is different. At this point, most people begin an evaluation of the old and new
cultures. One may realize and accept the good and bad things a culture has to offer.

Jason’s adjustment to Korea had been really difficult, but after a year, he felt comfortable with
Korean culture. Initially, everything had been difficult and even riding the bus was stressful for
him. He never knew how to queue, and he hated it when people bumped and pushed into him
for no apparent reason. For the first eight months, he only thought of returning home, but when
he made some Korean friends, he realized that he had misjudged Korean culture. He decided to
stay to learn more of the language and to continue developing his teaching skills. Even riding the
bus has improved, and although he doesn’t fully understand why people push, he has accepted
it as a normal part of his new life. He sometimes finds himself irritated with Korea and Koreans,
but these feelings are usually superficial and temporary.

C. Outcomes of Culture Shock
There are three basic outcomes of the adjustment phase:

1) The rejecters
The rejecters include those who find it impossible to accept the foreign culture and integrate.
They isolate themselves from the host country’s environment, which they may perceive as
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hostile. They may exclusively associate with other foreigners and critically approaches the new
country’s people and culture. Often, they may adopt a superior attitude toward the people of the
host country. Approximately 60% of expats behave this way.

Jean lived in a major city in Korea for three years, but as she prepared for her fourth year, she
realized she did not really like living in Korea. She did not have any Korean friends. She could not
speak any Korean. She usually spent time with her Western friends. She also realized that teaching wasn’t her passion, and while she liked her students, her enthusiasm had waned over the
years. While Jean had been comfortable, she had not learned that much about Korean culture or
life, and she hadn’t challenged herself. When she arrived in Korea, she was excited to learn
about others, but now, she realized she simply was living and not enjoying her life or students.
After discussing her goals with her family and friends, she decided not to renew her contract,
and she returned home to pursue other opportunities.

2) The adopters
The adopters group includes those expats who fully integrate into the host culture. They lose
their own cultural identity in the process and normally remain in the country forever. About 10%
of expats fall into this category.

Many Koreans told Martha that she had a Korean spirit, and she agreed. After her first year, she
decided that she was going to stay indefinitely. She married a Korean man, and slowly began to
lose her Western identity. After five years, another foreigner commented that she was more
Korean than most Koreans. Martha realized that she had given up most of her Western tendencies: she was no longer vocalized her opinions; she only ate Korean food; she didn’t feel as independent and self-reliant as before. She didn’t think these changes were positive or negative.
They were just changes.

3) The cosmopolitans
The cosmopolitan group consists of those who manage to adapt the aspects of the host culture
they see as positive with their own cultural identity. They may approach difficult situations with
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humor aimed at the host country and themselves. About 30% of expats are in this group.

After ten months in Korea, Ryan felt he had developed a positive and balanced attitude toward
Korea. He had Korean and expats friends. Before coming to Korea, he had studied Korean culture and language extensively, and he felt that he had a fairly good understanding of Korean life.
He acknowledged that there were pros and cons of living in Korea, but he also remembered that
it was the same in his home country. He really appreciated Korea’s respect for elders and had
incorporated it into his own daily life. Sometimes, the Confucian based hierarchy bothered him,
and occasionally he really wanted to speak out against older teachers when he knew they were
wrong. He decided, however, that he would accept it until he returned to his home country. He
still had problems, but he usually approached them tactfully, and his Korean co-workers appreciated him for his efforts.

D. How to Get Through Culture Shock
Living in a different country can be stressful, but a positive attitude can help an individual struggling with culture shock. The following are some common suggestions for culture shock stress:
- develop a hobby
- focus on the positive
- remember to use all available resources
- be patient
- don’t try too hard
- exercise
- try different relaxation and meditation techniques
- maintain contact with old ethnic group
- maintain contact with the native culture
- pay attention to relationships
- establish simple goals
- maintain confidence
E. Cultural Cliff Notes
It takes an extended period of time to fully understand and appreciate a foreign culture, and with
Korea’s rich and vibrant history, it is difficult to learn everything about Korea.
There are some noticeable differences that Westerns should note well. The following are some
interesting norms of Korean culture compared with the Western standard.
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Nuance

Korea

West

Getting Attention

Palm down, use all five fingers to call someone
over.

Palm up, use index finger to call
someone over.

Affection

Public displays of affection are frowned upon

Public displays of affections are
tolerated

Anger

Showing anger is rude

Showing anger is rude, but it happens

Bargaining

In markets where the prices are unmarked,
bargaining is acceptable

Unacceptable in most places

Bathroom

Sometimes there are no toilet papers in public
bathrooms and wet floors are common. Squatting
style toilets sometimes are used. People queue in
front of the stall.

Usually have toilet paper and floors are
usually dry. Sitting style toilets are the
norm. There is one line for all of the
stalls.

Public Bathhouse

Public bathhouses have many facilities including
different types of saunas, work out equipment and
game rooms.

A sauna is the closest approximation.

Acquaintances
and Strangers

Even if they have not been introduced
In the past if a Korean hasn’t been introduced to
another person, he or she may not feel comfortable they will feel comfortable introducing
approaching them.
themselves.

Bowing

When greeting someone, bowing is common
(especially to elders).

Handshakes are usually sufficient.

Criticism

Should be avoided when possible and done
tactfully, gently and privately.

A normal means of assessment.

Dress

Dress is a sign of position, and it is important not to Conservative clothing is the norm in
dress too informally. Conservative clothing is
business, but business casual and
better.
casual are also popular.

Drinking

An important part of social and business relationships. Small amounts of alcohol are okay in
Pouring drinks for each other is perceived as friendly. business situations, but it is usually
Use two hands when holding a glass.
reserved for social functions.

Eating

Use chopsticks and a spoon. Rice, soup and kimchi
are staples of every meal. Slurping and burping are
Depends on the type of food. Meals
acceptable, and too much talking is impolite.
include a lot of talking. Slurping is rude.
Blowing your nose while eating (and any other time)
is rude.

Education

Highly valued in Korea. Most students study for
hours every night.

Westerner’s do not emphasize that
education is the only means for
success.

Elderly

Show kindness and respect at all times toward the
elderly. It is culturally acceptable for the elderly to
scold strangers.

May show kindness and respect.

Gifts

Very important. For home visits, fruit, flowers, cake
Important for special occasions.
or liquor is appropriate.
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Nuance

Korea

West

Invitations

Usually given informally, sometimes with little
notice.

Usually formal with plenty of notice.

Mentality

Group mentality is emphasized.

Individualism is emphasized.

Passing Objects

Use both hands especially to the elderly or to show
Either hand is okay.
respect.

Personal
Questions

Personal questions are a way of getting to know
each other.

Personal questions are taboo.

Rice

Staple of Korean diet.

Not as much

Same Sex
Touching

Common to see women holding hands or men
hugging. A natural way of expressing affection.

Considered awkward.

Shoes

Should be removed before entering a house and
some restaurants.

Preference.

Singing

The noraebang (singing room or karaoke) is a
popular activity to do at social functions.

Karaoke only occurs in bars in front of
large groups.

Smirking

Koreans often show a smirk when they are
embarrassed or feel sorry for doing something
regrettable.

Smirking is offensive.

Staring

Considered rude to stare at older people. Staring
at foreigners has no special meaning and is done
out of curiosity and interest. Koreans do it without
realizing that this offends foreigners.

Considered rude.

Tipping

Usually not necessary.

Appropriate

Titles

Using titles is very important (Lee Principal; Kim
Team Leader). Avoid using Western titles.

Mr. and Ms/Mrs. are commonly used.

Touching Children

A natural expression of interest and affection.
Some children may try to hold hands with their
teacher.

Usually don’t touch.

Paying for Meals

Usually one person pays for everyone, but they
take turns in paying.

Going Dutch is popular.

Personal Space

Small personal spaces.

Large personal spaces.
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Ⅱ . Mental Health
Living abroad in another culture presents an individual with special challenges, and day to day
highs and lows are normal for everyone. Being away from the comforts of home and experiencing a new culture, job, and language can be unsettling for some people. When this experience is
coupled with culture shock, some individuals may not get over feelings of sadness and periods
of low moods, and if this lasts long enough, they may suffer from depression. Depression is a serious mood disorder that can be associated with culture shock. Although depression can be a
symptom of culture shock, it also is a major illness and should be taken very seriously. Generally,
expats may experience depression or become depressed while encountering culture shock, but
it’s important to remember that depression and culture shock are separate and not mutually
inclusive.
Sadness actually can be cathartic and it can help heal emotional wounds. Depression, however, is not normal or healthy and is characterized by long periods of sadness or low moods accompanied by low self-esteem, and loss of interest or pleasure in normally enjoyable activities.
Depression can affect anyone, and it doesn’t have to have a specific cause. Different factors including genetics, environment, biochemistry and social psychology all have been shown to contribute to the development of depression. Additionally, a trauma, a death of a loved one, a
stressful environment, or an illness can negatively affect an expat’s wellbeing and lead to
depression. Depression affects all facets of a person’s life including sleeping patterns, thoughts,
appetite, moods and behaviors. It can be debilitating, and familial, personal and professional relationships all can suffer. Feeling depressed is a normal reaction to loss, life’s struggles, big life
changes or an injured self-esteem. Everyone feels sad or low sometimes, and these dips or
troughs are a normal response to life’s daily struggles and stress, but when these feelings become overwhelming and last for long periods of time, they can keep an individual from leading a
normal, active life.

Mark arrived for orientation with high hopes for an exciting year. He was a little anxious because it was his very first time leaving Canada and living on his own. He enjoyed orientation and
learned many things and made some good friends, but he also was excited to go to his school
and teach. He was assigned to Elementary school in Gyeongbuk in a little town in a rural area.
From his first week, however, things started off poorly. His Co-Teacher told him she did not want
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him there teaching and that she was forced to be his Co-Teacher. She asked him not to bother
her with questions. Toward the end of his second month he started to experience culture shock,
and he found he was extremely anxious. He could not sleep, and he was having trouble eating.
He called his Office of Education, and they asked him to call the counselor at the national EPIK
office. He called the counselor and they decided to call each other every Monday to give updates and for Mark to receive assistance and support. For a month, they called each other, and
the counselor gave Mark strategies for interpersonal relationships and stress relief. After a
month, however, Mark’s symptoms became worse, and he fell into deep depression and he was
experiencing anxiety attacks. The counselor and Mark agreed it would be better for Mark to get
more help. They called the Office of Education and after fully looking into his situation they decided to transfer Mark at the end of his first term. Despite his struggles, Mark realized he really
liked teaching and Korea and he wanted to stay on longer. With the help of his friends and the
EPIK Counselor, Mark was able to make it through to the end of his first term, and then he was
transferred to another school. Currently, Mark teaches at another elementary school and enjoys
his work immensely. He works well with his students and feels that he is a happier and better
teacher.

A. Different types of Depression:
There are several types of depression. The two major ones are clinical and dysthymic
depression.
1. Clinical depression is also called major depression, and it affects all areas of the person’s life.
It intrudes with a person’s work, study, sleep, eating and pleasure. It interferes with a person’s
ability to function in their everyday life. It is a normal but serious disorder and needs to be
treated. Many people can get better with proper treatment and care.
2. Dysthymic depression is a long term depression, and it lasts at least two years. It may not debilitate a person, but it usually leaves sufferers feeling emotionally unwell. Dealing with everyday life can be difficult and at times overwhelming. Sufferers may experience clinical depression and other disorders concurrently.
3. Adjustment disorder with a depressed mood is also called reactive depression. It is similar to
culture shock although the two are distinguished by symptoms and severity.
4. Bipolar depression is also called manic depression and is not as common. An individual diagnosed with bipolar depression experiences polar highs (mania) and lows (depression). Their
moods fluctuate in a cyclical pattern, and sufferers experience an extreme range of emotions.
5. Seasonal affective disorder (SAD) comes cyclically with the seasons. Usually it affects people
during the winter months.
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B. Symptoms of depression include (SIGE CAPS):
- sleep disorder insomnia, early-morning wakefulness, or excessive sleeping
- loss of interest in activities or hobbies once pleasurable, including sex
- feelings of guilt, worthlessness, and/or helplessness
- fatigue, decreased energy, and exhaustion
- difficulty concentrating, remembering details, and making decisions
- appetite loss or overeating
- psychomotor agitation or retardation
- thoughts of suicide, suicidal idealization, or suicide attempts
- feelings of hopelessness, pessimism, irritability, agitation, and restlessness
- persistent aches or pains, headaches, cramps, or digestive problems that do not ease even
with treatment
- persistent sad, anxious, or “empty” feelings

If an individual suffers from five or more of the aforementioned symptoms for two weeks or longer, they are suffering from depression. The individual should consult a recognized medical official as soon as possible. If you know anyone who shows these symptoms, be supportive and
work with them to help them find professional assistance.
C. Strategies for dealing with depression
There are two major ways to deal with chronic depression-medication and psychotherapy.
1. Medication: Antidepressants help regulate biochemical levels in the brain and allows the brain
to function more normally. In particular, antidepressants affect the levels and release of specific neurotransmitters such as serotonin, norepinephrine, and dopamine. As with all medications, it usually takes three to four weeks for the antidepressant to reach full efficacy, and
patients should work with a doctor to watch for side effects.
2. Psychotherapy: The three primary types of psychotherapy used when treating depression are
cognitive behavioral therapy (CBT), interpersonal therapy (IPT), and group therapy (GP). Most
experts recommend working with a trained psychologist or psychiatrist for at least 10 to 25
sessions (considered short term therapy), if not more. CBT aims to help patients learn to rethink negative behaviors. The therapy isolates negative thinking and allows people to relearn
how to process and understand their emotions. It has been shown to be very effective. IPT focuses on guiding people through their interpersonal issues and personal conflicts. It is especially helpful in isolating personal problems and allowing the individual to work through
conflicts. In GT, individuals with similar mental health issues gather to help each other work
through their problems. For mild to moderate depression, psychotherapy is a very good and
viable option. For those suffering from severe depression, however, a combination of psycho64
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therapy and medication has been shown to be the most effective treatment.
D. Depression Help
Individuals suffering from depression should contact a qualified medical professional as soon as
possible. It may be difficult to find qualified English speaking professionals in Korea, but some
resources are available in larger areas. If someone is experiencing the blues or a minor drop in
mood, there are many resources and tools to help. There are several strategies an individual can
use to help alleviate symptoms and feel better. Some ideas include:
- Finding a support group, attending religious services or strengthening ties with the local expat
community. Talking with a close friend or confidant can help.
- Improving sleeping habits. Although this is difficult, it is critically important to get on and stay
on a regular schedule. Sleep is important for regulating emotions and keeping stress levels
low.
- Reducing stress. Remember that not all things need to be done perfectly or immediately.
- Improving eating habits.
- Learning to stop negative ways. Self-help books, friends, family and mentors are valuable resources and can give thoughtful ideas and feedback.
- Focusing on the positive.
- Learning to avoid procrastination. If possible, finish and get things done while maintaining realistic goals. Break up large tasks into smaller ones, and do them one step at a time.
- Setting a daily routine and sticking to it.
- Exercising can help improve mental and physical health.
It takes time to overcome depression. Life gradually will improve, but it takes a lot of work, energy and space to make a full recovery. Most experts recommend not making any major life decision until an individual has made a full recovery.

Frank had a rough few years at university and after graduation, he wasn’t sure what to do next.
He struggled with depression while studying, but fortunately, his university had a great Wellness
Center, and there he had received a lot of attention and help. He felt strong enough to make a
change and decided to apply for EPIK. Frank thought that moving to a different country would
be an escape from everything that had made him depressed and that Korea would allow him to
start over. He began to get excited to leave behind all of the terrible behaviors and influences
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and begin his new life. When he arrived in Korea, however, he immediately felt lonely and
worthless. Even when he taught well he thought he was a terrible teacher, and he had a difficult
time making friends with Koreans and other expats. He isolated himself from his community and
rarely went out except for school and grocery shopping. Soon, exhaustion took over, and he often slept the whole entire weekend. Some days, he couldn’t get out of bed in time for school,
and within two months of his arrival, Frank realized that he was still suffering from depression.
He called his Office of Education, and his coordinator recommended that he call the EPIK main
office’s counselor. Frank and the EPIK counselor discussed the problem, and they realized that
Frank lived too far away from a city to seek regular treatment from a trained professional. They
tried using online, interactive depression treatment websites, but Frank didn’t respond well.
After discussing the problem with EPIK, the Office of Education and his school, Frank decided to
resign from his job and return to England to seek treatment. He made preparations to leave, and
although he didn’t have enough money to pay back his Entry Allowance loan, he arranged with
his school, his Office of Education and EPIK to pay it back after he returned to England. He left
Korea and returned to London where he was able to find treatment and pay back his loan. He
still regularly emails his Co-Teacher and students, and although he couldn’t stay at their school,
he appreciates their help and understanding.

E. Helping Those with Depression
Medical and psychological professionals recommend the best way to help a depressed friend is
by listening actively and giving sincere support. They also recommend avoiding making judgments or giving uninformed suggestions. Helping them stay active and stay on a standard
schedule is also helpful, and simply spending time together also allows a depressed friend to not
feel as isolated. Often the depressed person does not realize that they are depressed and they
do not seek help. Helping them to seek help and find someone they are comfortable with is very
important. Help may not be easily available in Korea due to language and cultural barriers. In this
case keeping an eye on your friend is important. Treatment should be reserved for professionals
only.

Andrea suffered from depression when she was young. After intensive therapy and time, she
recovered. About six months ago, she came to Incheon with good mental health. She had traveled internationally, but she had never lived in a foreign country for an extensive amount of time.
When she arrived in Korea, she started to have only really bad or really good days. She withdrew
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from her friends and isolated herself from her new community. Eventually, she realized she was
only having bad days, and she recognized that she was becoming depressed again. Classes
were tedious, and she found it difficult to focus on planning her lessons. After one particularly
bad week, Andrea decided to reach out to her friends and Co-Teachers, and she confided in
some of them. Her Co-Teacher was very supportive and listened to her carefully and
thoughtfully. Her friends and co-workers supported her while she searched for a counselor.
Fortunately, she found an English speaking counselor in Seoul which was only one hour away,
and they were able to work together. Also, she started taking taekwondo lessons with her
friends, and now, after three months, she feels more engaged with her life. Although she still has
bad days, she has more tools and strategies for dealing with her depression.

Ⅲ . Social Gatherings at School and Drinking Cultures
Korea’s drinking culture is vibrant and quite different from that in the West. Alcohol has often
been called a social lubricant and is a normal part of extracurricular school teachers’ gatherings
and events. Teachers often use drinking as a means to unify the teaching community. When
drinking with a group of Koreans, it is important to be aware of social drinking etiquette. GETs, as
foreigners, usually receive more leeway if mistakes are made, but it is always helpful if a
Co-Teacher guides a newly arrived teacher through the first few gatherings.
During teachers’ gatherings, teachers will encounter a lot of alcohol as well as a complex set of
drinking customs. Drinking and eating do not begin until everyone has arrived at the restaurant.
Teachers wait until the Principal, Vice-Principal and older teachers eat before beginning their
meal. During the meal, everyone receives a glass, and alcohol is poured. Teachers should receive with two hands. Usually, there’s a loud toast and everyone drinks. Younger teachers turn
their heads to the side and use two hands to drink.
Drinking is a great avenue for strengthening a relationship with a co-worker, but teachers
should be careful to pace themselves. Non-drinkers can substitute alcohol for a cola or another
beverage. Often, the Principal and other teachers will visit every table and pour a drink for the
teacher. The teacher should accept the drink and then using both hands pour another for the
Principal. Drinking alcohol is not obligatory. If a GET politely rejects or asks for a soda, other
teachers will understand.
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Teachers’ gatherings can be an enjoyable way to get to know co-workers better in a relaxed
environment. Teaching in a public school is different from one in the West, and schools have
very close and well developed communities. Also, most GETs will be given special consideration
for drinking and social taboos and shouldn’t worry too much if they make a mistake. There’s always a next teachers’ meeting.
For heavy drinkers, it’s important to remember that if a teachers’ gathering occurs on a weeknight, they will still be expected to be on time for school and to teach. While alcohol’s role is different in Korea, Koreans still expect teachers to perform well regardless of the previous night’s
activities.

Amanda fit in well with her school but was always uncomfortable at teachers’ gatherings because she didn’t drink. At the first gathering, the Principal attempted to give her a glass of soju,
but she refused. There weren’t any English teachers close, and she had a difficult time communicating with him. After that gathering, Amanda always felt that the Principal was upset with her
and that she had broken Korean drinking etiquette. Amanda spoke with her Co-Teacher about
the incident, and her Co-Teacher explained that her actions had come across a little rude from a
Korean cultural sense. Amanda should have taken the shot or asked for a cola instead of refusing it. At the next gathering, Amanda and her Co-Teacher stayed close to each other all night,
and her Co-Teacher explained the social rules. When the Principal came to their table, Amanda
handed him a bottle of cola and happily took the drink. The Principal realized that it had been a
minor mistake, and they are cordial again.

Ⅳ . Interpersonal Relationships
Bridging cultural gaps can be a difficult and challenging experience for Co-Teaching Teams.
The language barrier and minor cultural misunderstandings often hinder the development of a
sincere relationship between a Co-Teacher and GET. The following are several common culturally based misunderstandings that often occur between Co-Teaching teams.
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A. Privacy
Westerners are accustomed to more privacy than many Koreans, and working in a public school
can sometimes be stressful for GETs. Most public schools have a teachers’ room where all of the
teachers sit, study, and prepare for their classes. In contrast, most teachers in the west have
their own rooms and are accustomed to working in private.

Albert had just arrived in Korea after working in a public school in America for 2 years. He was
caught off guard on his first day when his Co-Teacher introduced him to the school and other
teachers. His desk was in the middle of the teachers’ room, and he had never experienced anything like it. From the first day, the room was too chaotic and loud for Albert, and he always felt
like his Co-Teachers were watching him work. He couldn’t focus well and felt like he couldn’t
take a break or breathe all day. During class breaks, students came to visit him and even during
classes, some students lingered to try and speak with him. After a week, Albert spoke to his
Co-Teacher and some other EPIK GETs about the situation. His Co-Teacher explained that he
couldn’t move to an isolated area all by himself because that might come across as rude to other teachers, but they thought of some ideas to help him relax more. Albert now brings his MP3
with soft instrumental music to school. When the office is too loud, he discreetly listens to music.
He also takes short 10 minute breaks throughout the day to walk around the school and clear his
head.

B. Dating
Living in Korea presents GETs and Co-Teachers alike with many opportunities for cross cultural
interaction. Occasionally, expats and Koreans share a meaningful experience and this can develop into a romance. Cross cultural dating can promote personal growth and allow one a more detailed view of Korean life. Korean and Western dating styles, however, are different, and if an individual is interested, he or she should be aware of cultural faux-pas. Most experienced
Korean-Western couples recommend that individuals keep an open mind and be aware of the
language barrier before beginning a relationship. It is also helpful to discuss relationship expectations, areas of cultural sensitivity and how to constructively solve problems early in the
relationship.

EPIK does not recommend dating within the school. If a break-up happens, it can damage the
teachers’ relationships in the school and negatively affect performance.
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John had just arrived at his elementary school and was excited to teach his students. His
Co-Teacher, however, seemed somewhat indifferent at his arrival, and during the following week
began to act strangely. They were both young and single, but he assumed that they would have
a professional relationship. She sent him text messages until early in the morning and always
told him how much harder her work was. Sometimes she called him silly or stupid, and he was
confused about how to respond. When they went to the bookstore together, he carried half of
her books to the car. Later that day, she sent him more messages berating him for not carrying
all of the books to the car. Confused, John called the EPIK office and consulted with the
Counselor. After speaking with him for a while, the office determined that John’s Co-Teacher actually had a crush on him. John misinterpreted his Co-Teacher’s messages and teasing remarks
as harsh criticisms and attacks. The berating messages were actually meant to be teasing, and
most of her communication had been lost in translation because of her poor English skills.
John’s unfamiliarity with Korean dating styles had compounded the problem, and when he realized the zealous texting and teasing are normal parts of a relationship, he was relieved. He did
not fancy his Co-Teacher, and he respectfully told her that he was not interested. Her odd behavior stopped, and now they have a more professional relationship.

C. Personal Space
Personal spaces are smaller in Korea than in most Western countries. Many tourists and teachers alike are shocked when they see a full bus in Seoul or Busan. In particular, some GETs may
feel uncomfortable because their Co-Teachers walk or sit too closely, especially if the GET is a
young woman and the Co-Teacher an older man (or vice versa). It’s difficult but necessary to adjust to this difference in personal space rules. If a GET is too uncomfortable, however, a step
back or small comment always helps.

Marcia was living in a small city but was having problems adjusting to Korea. Her home in
England had been a little rural, and she had never had personal space problems. When she
arrived in Korea, however, she felt like people were walking on her and giving her very little room.
When she went to the post office, she stood in line, but it took her two hours to make it to the
front because so many people cut in front of her. Even at lunch at school, she was always the
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last to eat because she didn’t like standing so closely to her co-workers in the line. One day, she
was standing in line at the grocery store to pay and an old woman cut right in front of her. She
was so annoyed that she left without her food. The next day, Marcia asked her Co-Teacher,
Tae-min, about the problem, and he explained that Koreans have a much smaller personal
space expectation than Westerners. Tae Min told her that everyone was cutting her in line because they didn’t realize that she was waiting. Tae-min had spent almost a decade in Canada
and understood Marcia’s problem, so he recommended that she stand closer to others and if
she was stressed, she should listen to music while in line. Now Marcia takes her MP3 with her to
the store and post office and stands closer to others while listening to relaxing music.

D. Bumping
Another interesting facet of Korean culture is the bumping and pushing that inevitably occurs
when getting on and off a bus or while walking around a crowded area. This is similar to the difference in personal space expectations, and many Westerners are surprised when Koreans
bump into them and then don’t apologize. Many GETs are even more shocked when they are hit
with a handbag or coat from a seemingly frail old woman. While this behavior is disconcerting at
first, most GETs realize that it’s not personal or vindictive: it just happens. The more time that a
GET lives in Korea, however, the most accustomed they will become to bumping and jostling of
everyday life.

Allan was living in Busan and had to commute on the metro everyday during rush hour. His first
day, he arrived at his school really early and avoided the major rush hour, but when he left
school, he was shocked to see so many people in such a small area. He was from a small city in
New Zealand and had never experienced anything like it: the bumping and pushing were foreign
and terrifying for him. Every day stressed Allan out because of the masses of people, and his
commute sent him into a panic. Allan discussed the problem with his Co-Teacher, Su-kyeong,
and she suggested that he wait until rush hour was over to go home. She helped him join a gym
close to their school, and now Allan goes to the gym for a few hours, eats a leisurely dinner, and
then heads home when the metro is quieter. He still gets bumped and pushed, but he has
learned to accept it as an integral part of living in Korea.
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E. Personal Questions
All cultures have a complex set of social etiquette rules that guide their conversations and
interactions. For Koreans it is really important to establish age and social status as soon as possible so that they can know how to engage with each other. Basing their behavior and speech
roughly on Confucianism, Koreans adjust the formality of their language according to each individual person. For example, while speaking to a teacher or professor, most Koreans will attach
formal endings to their verbs to indicate respect. Verb endings such as ~십시오, and ~십니까?
demonstrate respect and are considered honorific endings. To friends, however, many Koreans
will speak informally to demonstrate the close nature of their relationship. While English has
these varying levels of formality, it is much more pronounced in the Korean language. For these
reason, most Koreans ask questions about age, social status, marital status and other personal
questions immediately after meeting a new person. This helps them assess how they should
speak to and behave around their new acquaintance. These linguistic patterns carry over to
English too, and when meeting a Westerner, many Koreans ask seemingly personal and intimate
questions (age, social rank, and marital status) immediately after meeting each other. Many
Westerners interpret these questions as rude, but to Koreans, it is just normal. If the questions
are too personal or uncomfortable, most GETs recommend simply stating so: Koreans are also
quite adept at understanding discomfort and will adjust their questions accordingly.

Daphne was new to Korea and although she loved working at her school, the personal questions the teachers and students asked her made her really uncomfortable. She didn’t know how
to respond when a Math teacher asked her if she was single or married (she was single), and she
was really offended when he asked her why she wasn’t married yet. Daphne tried to be polite
but was shocked later when another teacher asked her for personal details about her familial life.
Her Co-Teacher, Hye-kyeong, noticed that she was uncomfortable. Later Hye- kyeong told
Daphne that the other teachers were just trying to get to know her and that they didn’t understand Western culture. She mentioned that they didn’t realize they were being rude and that she
should politely tell them that her personal life was private. The next day, Daphne was asked
many more questions, and she tactfully said that she was a private person and preferred not to
answer. She then changed the conversation to travel stories, and the other teachers quickly forgot about their questions.
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