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Appearance:

What does she look like?
A Student Centered Speaking Activity

Angus J S Miller (Gochang Buk Buk Jung)

The accompanying co-teaching video aims to show the strengths of good
communication between co teachers, as well as demonstrate a very engaging student

centered speaking activity that can accommodate large groups well.
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Z/ £ Teachers: Relative strengths

The teachers in this video are very different. Angus Miller is a guest English teacher
from Canada. He has been teaching Gochang-Gun (Jeollabuk-do) for the past 4 years. As
a native English speaker, Angus is very comfortable speaking in English. At times he can
be too comfortable speaking in English, and can speak too quickly, or use words that
some students do not understand. Angus teaches at several schools and is only at
Gochang Buk Jung one day a week. He has only been teaching in this school for the past
year. This means that his presence in the classroom is somewhat novel for students, and
can be exciting. Many students are not used to having a foreign teacher, or even seeing
westerners at all.

Kang Min Yeong is a Korean English teacher. This is her first year teaching. She is less
comfortable teaching classes in English, and often conducts her own classes in Korean.
Unlike Angus, she works at Gochang Buk Jung 5 days a week. She knows each student’s
English level and personal interests a lot better than Angus. If students are having
difficulty in class, she is often the first one to notice.

These teachers work best when they use their strengths to support each other. By
communicating with one another, before and during lessons, they are much more
effective. Min Yeong is able to benefit from Angus’s knowledge of English and Angus is
able to call on Min Yeong’s familiarity with students. They can also help mediate each
other’s weaknesses; Min Yeong is able to help keep Angus from speaking too quickly or
using difficult words. Min Yeong is more comfortable teaching in English with Angus than

when she is teaching by her self. :
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Zr~& Modes of Co-Teaching

This lesson shows the teachers working in two different styles. When students are
receiving directions or reviewing and drilling key expressions, the teachers use a lead
teacher / support teacher model. When students are doing individual or group work, the
teachers are seen using a more equal team teaching model.

In the opening and closing, Angus is seen leading a lead teacher / support teacher pair.
Angus’s role is to engage students, demonstrate native English pronunciation, and to keep
the lesson moving at the appropriate speed. When Min Yeong is acting as a support
teacher, she can be seen keeping students on task, writing key information on the board,
and asking concept-checking questions. She is also listening to Angus’s voice for anything
that may be difficult for students. Perhaps Angus uses an unfamiliar word. Perhaps he is
speaking to quickly. She can intervene and prevent small problems from getting bigger as
the lesson progresses.

When students are working, both teachers can be seen observing students and checking
their work, offering correction as needed. They can be seen talking to students to keep
them motivated and on-task, or to give students who have already finished extra
conversation practice. They bring their own strengths to this task. Angus is much more
talkative with students, and focuses on getting students to talk trough their problems. Min
Yeong’s knowledge of the class is especially important here. She is able to anticipate what
language will be difficult for which students. This helps her to be in the right place at the
right time. Communication between teachers is very important at this stage. Angus’s
knowledge of English may be needed to answer questions from students, and Min
Yeong’s knowledge of the class helps identify problems and direct teachers to where they
can help the most. Throughout this phase, teachers can be seen asking for each others
input and checking how they feel the lesson is going.
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& 2 Discussion of Lesson
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This lesson consists of a game proceeded by an activity where target language for the
game is drilled, and a gap fill to check and solidify students understanding of the target
language.
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¥ Introduction to target language
% g guag

At this school students may have been exposed to the basic “She/he has _ > form,
but there are adjectives used that will be new to students. There are also students to who
almost all of the target language will be new. Students are first asked to remember a
cartoon face shown to them on the board. By thinking about the face they are shown,
it keeps students engaged in the lesson and aids them in retaining any new words. The
format keeps the drilling interesting for higher-level students as well, as they try to piece
together the picture they were shown at the start of class.

7Pk
}/"{{ Gap fill: Checking students understanding

Up to this point, students have not used the target language individually. To prevent
misunderstanding later, students are given a short gap fill. Teachers can tell at a glance
if students are having difficulty, or if they are ready for a more challenging task. At this
stage, both teachers should be taking note of especially strong or weak students, and be
on the lookout for common problems. Teachers will be able to use their knowledge
gained in the main activity, or to clarify some point during review.

L7~

The game used is this lesson is one where one student is given a cartoon picture of a

Main activity

¢

face and asked to describe it to their group. The other students listen and try to draw it.
This game has a number of strengths when used in the English classroom. It is easily
scalable to different levels and class sizes. As seen in the video, students can be given
more challenging pictures made using the same basic parts. In larger classes, the game
remains just as useful. It is intuitive to understand for students. And, as long as seating
permits, any sized class can be broken up into groups of 4. They will have as much time
to speak as a smaller class. Rearranging the facial features can quickly generate additional
pictures for a larger class.

This game makes speaking a core part of gameplay. Many games presented in English
textbooks consist of a non-speaking game, (like Tic-Tac-Toe/X’s and O’s or memory,)
which has been modified to include some speaking. This is usually done in a way that
merely serves as a “speed bump” for gameplay. Play continues to a point, such as when
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a player wishes to place a symbol in Tic-Tac-Toe, stops for students to practice speaking,
and then continues. This creates a tension between speaking practice and gameplay.
Many students resolve this tension by speaking only as much as necessary, or by agreeing
with their partner to ignore the speaking entirely and play the game in the way that is
the most fun for both players. The face drawing game is different. In this game, speaking
is the gameplay. The risk in this sort of game is that students who don’t have a basic
grasp of the target language, or are too shy or nervous to speak, are not merely at a
disadvantage; they are not able to play at all. That is why the two preceding activities are
essential for the lesson to be successful.
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< M Conclusion
V740

By working together, Angus and Min Yeong can benefit from each others strengths
while minimizing their weaknesses. This helps them use the best features of this activity
to it's fullest.
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Objectives:

* 2015 EPIK CO-Teaching Video Clip Contest
(Grand Prize)

Lesson Plan

Unit (Section): Appearance and clothing (Part 1)
School level/Grade: Middle School Grade 2 / Lower-intermediate
Lesson Focus: Speaking and Listening

- Students will be able to describe the facial appearance of others.

- Students will have controlled and freer speaking practice.

©

©

Key Expressions: He/She has long, blonde hair.

” pale skin.
” dark brown eyes.

Materials: Memory PPT, Face pictures, writing handouts, Markers and crayons, A4

paper, face features reference poster

Procedure Details

Warm up:

Engage students;
activate prior
knowledge;

Introduce/
review key
expressions and
vocabulary;

(Time: 8-10 min)

Angus:
Hello everyone! How many points does this class have?

Min Yeong:
Today we'll learn how to describe faces. First, we'll check what you know,
then we'll learn some new words, and last we’ll play a game.

Angus:
Look at this picture for 1 minute. Remember, what does she look like?

(Put a picture of a cartoon face on the TV [Slide 2 on PPT]. Have
students look and remember what she looks like. Teachers circulate and
ask individual students questions about her appearance.)

Angus:
Ok, times up! (Put up blank slide [Slide 3 on PPT]) What did she look
like? (elicit answers from the class.)

Min Yeong:
What about her skin? What did it look like?

(Continue by first drilling adjectives for each facial feature, then having a
member of the class say a complete “She has __” sentence before
revealing the relevant facial feature and moving on to the next feature.)

Angus:
Good job everyone. The class gets a sticker.

S
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Procedure Details

Angus:

So you know how to describe a face? Try this one!

(Put up a 2™ face, [slide * on PPT])

Look for 1 minute.

(After 1 minute, put up blank slide, then pass out Gap Fill Handout)
Practice: Min Yeong:

Assess students’
command of
target language.

(Time: 6 min)

On this paper, finish each sentence about his face. You have 3 minutes.

(Teachers monitor students, paying special attention to previously identified
lower level students. Teachers also identify middle and lower level students
that have good answers to call upon during review.)

Angus:

So what did he look like?

(Review students’ answers as a class, after each correct answer, reveal the
relevant facial feature.)

Angus:
Good job everyone. The class gets a sticker.

Production:

Students have
controlled
speaking
practice;
Advanced

students have

freer speaking
practice using
more challenging

Min Yeong:
Let's play a game.

Angus:
One person gets a picture. Keep it secret (Angus mimes.)

Min Yeong:
The other people get paper and markers.

Angus:

Tell your group how to draw your person.
(Angus and Min Yeong quickly demonstrate.)
When you'’re finished, put up your hand.

(Teachers pass out markers, paper and pictures from Faces. In groups,

pictures. students play the drawing game. When a group finishes, angus or Min
: Young brings them a new picture. Teachers monitor for students who are
(Tlme:‘24-26 having difficulty or students who may not be challenged enough. Students
min) are given a picture from Challenge Faces. Groups should have enough
time for each student to have a turn describing a face to the group.
Angus:
Il describe a face. Raise your hand if you have drawn a picture of this
face.
Wrap-up (Using a picture that has been used by at least one group, Angus

Asses classes
understanding of
the material.

(Time: 5 min)

describes a face. Students that have their hand up are asked to show
their picture to the class.)

(If time allows, students are asked to describe another picture to the class
and students who have drawn this picture are asked to show their
pictures to the class.)

Angus:
Good job everyone. The class gets a sticker. We now have X stickers!
Good job today! See you next week!

) EPIK
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© Anticipated Problems & Solutions
1. Some more advanced students may not feel challenged by the lesson.

a. Include some more challenging pictures that do not match the implicit format of
the other pictures. (E.g. eyes do not match in colour, one or more facial features
are missing, or in different places.)

b. Place advanced students in groups with two middle level students and one lower
level student. Have advanced students assist lower level students.

2. Lower level students may have difficulty with the main activity.

a. Place lower level students in groups with at least one higher level student so that
they can receive assistance from their peers.

b. Assign half of the known lower level students to each teacher for closer
monitoring during activities.

3. Students may arrive to class very tired or missing key class materials.

a. Teachers should arrive to class early to wake up and engage any sleeping

students. Teachers should bring a store of extra pencils and erasers.




