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W Our Co-Teaching Model ,n

I James D. Robertson (Uijeongbu High School)

With my Korean teaching partner, I present this lesson as a model of effective
co-teaching in the conversation classroom. Why? It embodies the essential features of
optimal co-teaching.

For this class, we selected the theme of traditional stories. Storytelling is a univer-
sal human trait. Every culture passes on values to the next generation through this
medium. Every culture has unique values, but they also share values. We chose sto-
ries from Korea, and other countries, that emphasise universal values. We did this
for a couple of reasons: to prepare our students to share Korean values with foreign
people, and to help them recognise similarities between their own heritage, and that
of people from other countries.

Let’s take a look at the steps of the class. Throughout, we took turns to give in-
struction, and when one was in the spotlight, the other gave support. During activ-
ities, both teachers moved among the groups, monitoring, and helping. Having two
teachers in the class is useful, especially during group and milling activities, where a
single teacher can easily miss important events.

First we put them in random groups. We do this in every class, so that students
begin every lesson in a novel situation, which can stimulate learning effort, and so
that students of exceptional ability, high and low, can move around. Higher level
students can share their knowledge, and lower level students can learn from their
peers.

In grouping the students, we assigned them to teams with pictures that related to
the topic of the stories to come. We did this without explaining the meaning of the
pictures in order to arouse curiosity about our lesson.

Second, we played a short game of Dingbats. Here we have an example of our
habit of sharing roles and responsibilities. Noh Mi-kyoung ran the game, and elicited
answers to the Dingbat puzzles. The puzzles related to the topic of the lesson that

followed; this was a way to introduce the topic in an unobtrusive manner; to suggest
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the topic can encourage students to guess at it, to use their intelligence. This game
worked as a warmer, to energise the class. You can see in the video, that as she ran
the game, I helped her to identify students with answers to her puzzles. Through
long experience, we work as a team.

After the first game, we introduced the real topic, of world stories (and the sub-
text, shared cultural heritage), using pictures of the tortoise and the rabbit.

We set up a jigsaw activity; we gave them stories to read and remember -- in their
own words. That was a key point of the lesson; real conversation is not like a text-
book dialogue, people don’t memorise their lines and speak like an actor on the
stage. It’s also unlike reading aloud, so after they'd had time to prepare their stories,
we took away the handouts.

After they had studied their stories, we primed the students to listen to one anoth-
er, by telling them to gather information for a quiz on all the stories. As each team
knew only a single story, and as there were seven teams, everyone was motivated to
listen to as many stories as he could. That also meant that every student was guar-
anteed an eager audience when telling his own story; the students rewarded one an-
other’s performance with enthusiastic attention, and students love attention and peer
approval.

Once they had had enough time to tell and collect stories, they returned to their
original groups, and we quizzed them on the details of their stories. This rewarded
attentive reading and listening, as well as detailed speaking. It also rewarded team-
work; no individual had had the time to listen to every story, so collective effort was
essential. We've found that information gap activities, and especially jigsaw tasks
such as this are excellent for fostering peer support and collective effort, things that

help to create an effective learning situation in the classroom.
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. . Mi—kyoung Noh (Sally) :
School | Uijeongbu High School | Teacher Unit | Lesson 11, Across the World
James D, Robertson
Grade 2nd Place | Language Lab Topic World Stories
1) To foster a sense of connection to people of other cultures, by emphasizing universal human
Rationale qualities, such as sharing values through story, and storytelling for bonding and entertainment
2) To practise all four language skills: reading, writing, listening, and speaking
1) Ss can build speaking confidence through practice, using a method that doesn't rely on rote
Aims memorization, but on essential meaning by telling their world story,
of this | 2) Ss can develop reading and listening comprehension by focusing on the gist of the stories as
Lesson well as understand universal values from the world stories,
3) Ss can share Korean culture and values through storytelling in English,
Activities . Tt
step Material (min.)
Sally(KT) James(NT) Students ik
Groupin Durin
. ping ) ) + Pick up their name Name cards 9
Pre—intro—| - Group students using cards that match a picture ) : the
. ) card and a picture Grouping
duction on each table, The pictures are drawn from the ) break
) card they like, cards )
fables they will learn, time
* Greetings - Greetings - Greetings
* Roll—calling * Roll—calling
* Introduce the topic using * Guess the expression PPT 5
Dingbats, followed by a related to the picture
Powerpoint displa
Introduc— P Pay.
tion Warm—up Activity : Running Dictation with a Korean fairy tale
) + Explain how to do
- Give out the worksheet ) o ) o~
o running dictation * Running Dictation The story ,
+ Reward the winning team o N 10
) ) « After finishing it, talk (Team Competition) Worksheet
(Give an alphabet sticker) )
about the story briefly
Jigsaw Actvity
Step 1. Read the Stories in their own group i 5
Develop— ; . . 7 stories
evelop—| 1) The teacher give Ss an instruction, . :
t ) ) ) Dictionaries
men 2) The teachers give each team a unique story, and several minutes to Stor
understand the gist, (Ss can help each other in their group and use check|>i/st
dictionaries for understanding.)
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Activities .| Time
step Material .
Sally (KT) James (NT) Students (min.)
Step 2. Practice the presentation in their own group 5
3) Students in their own group discuss the main points of their story and
rehearse the presentation they are going to make to their new group. |7 stories
(jigsaw group) Dictio—
Step 3. Tell the story in the new group naries 10’
4) Students move to the new table(jigsaw group) and present their story to the | Story
Develop— group and also listen to others' story, checklist
ment 5) The teachers tell them they will be quizzed on the stories they have heard,
6) Students come back to their own group.
Quiz
* Check the Ss’ comprehension about the story PPT
with PPT quiz, * Ss answers the questions,| white 10’
* Reward the winning team, board
* Wrap up today’s lesson ) )
* Ask questions about today
. *Draw Lottery (It depends on how fast each class ,
closing o o " ) lesson 5
finishes the activities, so it's optional,)
* Say goodbye
* Announce the next lesson and say goodbye
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% Interactive Co—Teaching: Lesson 11, What Are You Doing? ,n

I Deborah Kim (Hongneung Elementary School)

Learning English is one of the most important agendas in a student’s school life.
Although students have great access to English literature and textbooks, it is hard for
them to read or speak English outside of the classroom. Since English was not my
first language, I know that accessibility is not the problem, but it’s not being given
an opportunity to expand. Therefore, all the lessons my co-teacher and I plan are
about having students integrate their reading and speaking with different interests so
that they can be given opportunities outside of the classroom.

The co-teaching model we used was called “Boosting English Reading Skills through
Interactive Co-Teaching.” Our goal was to have students interact with the each other
and with the teachers by using various activities and modeling. The lesson we
decided to focus on was Lesson 11, “What Are You Doing?” The objective for this
lesson was present-tense action words, using-ing. In order to get students motivated
in this lesson, we started by having them guess some of the actions of famous Korean
comedians. When we brought in our “special guests” for presentation, students were
even more interested what Kim Yuna or Park Ji-Sung might be doing. We guided
students to form sentences by using the point sentences that were introduced at the
beginning of the lesson. This allowed them to create sentences with a greater
probability to succeed.

We had two practice activities before students had to do production. The first
activity was Role-Playing, which was an important part of the lesson because students
were to read, understand, and present their role-playing. This also gave them an
opportunity to interact with each other by playing different roles. When my co-teacher
and I did a demonstration, we made sure to use intonation and motions for students
to follow.

The second activity was Unscramble Sentences in which students had to unscram-
ble a sentence and present it by a specific time. For this activity, we wanted to make

sure we modified this activity for lower-level students by having my co-teacher give
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them support. We separated these groups by naming them “Angry Birds” and “Super
Mario.” More than learning the lesson’s objective, I highly think it’s even more
important for students to not get discouraged while learning. Providing assistance
allowed these students to succeed and feel confident in their English reading skills.

For production, we used four picture cards that all related to each other. Students
were to read and match the sentence strips to the pictures. This gave us an oppor-
tunity to assess whether they can read and comprehend the sentence strips about
present-tense action words. It also helped us to see whether students were able to
work cooperatively.

My co-teacher and I planned these activities in order to fit students’ needs and
interests. We try to utilize every resource we have so that each lesson can be as
interactive and effective as possible. I think cooperation and flow of teaching is very
important in co-teaching because it enables us to utilize both of our abilities. Our
goal is to continue to reflect and improve on our co-teaching so that we can ulti-
mately help these students to be confident in their English speaking and reading
skills.

12
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T =14 - sk
Step ( )P rlz(t::r:lcj:rt?on Teaching—Learning Activities Time a':cait:fil;
Intro— | M Greeting m Greeting = Teachers
duction (Whole) KT: Ask how Ss are doing. move around
[ Daily routine 4" | to greet Ss,
KT: What day is it today? Ss: It's Wednesday,
KT: How do you like the weather outside?
NT: It's sunny, but it's too cold for me_. efc, ¥ TE. : Target
B Review [m Review with Q&A Expression
(Whole) (T.E.) What is she/he doing? / She(He) is _ing, + Flash Cards
KT: (Pointing to the picture) What is she(he) doing? * Action PPT
Ss: She(He) is ing.
B Motivation | @ Motivation — Guessing Game 3’
(Whole) KT: Let me show you some pictures, Guess what he/she is
doing.
NT: What is he doing? " Teacher
Ss: He is running. lshovvs the
KT: Can you guess what we are going to learn today? p|tct(LjJre? 0 the
B Stating the | @ Sating today’ s objectve S du (Tlnst glrat—
objective of | KT: Here is a today’s objective, Let's read it altogether, st:ljeztsotaie
this lesson O 3ix| &=0] &t 2iEst 2HE ¢lg 4+ ot , a guess
[m Check the Point Sentences 2 * board '
e What are you(is he/she) doing?
o I'm ing. ® She(He) is ing. = Elicit the
B Knowing | ® Guiding today’s activities target
aciivities — - — expressions
(_ Activit ) [ Reading Activy |
Activity2 Unscramble Sentences
(g ) [ Macting Aciviy ]
M Presentation| W Go down the ladder 3" | *ladder board,
(Whole) KT: Wow, we have special guests, Can you guess who they word cards
are? (show the ladder board)
Ss: They are BX|A, Z0t etc.
NT: Right. 'l go up to the ladder and you'll see the words,
Let's read the first word,
NT: (Put their photos on the cards each) Now, What is 2! + CD-ROM
0} doing? Can you make sentence with this word? ,
W Practice (Whole| @ Let’s Read (Role—Play Reading) 6
— Two large| KT: Look at page 132, Listen to the dialogue first,
groups — NT: Who is in this dialogue?
Pair work) Ss: Dad and Ann,
NT: Let's read the sentences (Read sentences one by one,
Error correction can be added.) Read after me,
(* TeSs = Boys <« Girls & S <> S(Pair work)
Reading practice)
13
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Step Procedur(.e Teaching—Learning Activities Time Materlalls
() Interaction and =Tips
Develo—| (Group work) | @ Unscramble Sentence 6' |+ basket,
pment (T.E) What are you(is she/he) doing? board, cards,
o I'm ing, ® She(He) is ing, PPT
NT: Now, we are going to play a game, In the basket,
there are many cards, You have to talk together and
make a sentence, (KT&NT will model), Do you understand?
KT: | will assign each person a number 1-4 per table,
When it's number ones turn, hold up the board when |
say 1,2,3. Do the same for the other numbers, If the
answer is correct, you'll get a point,
NT: All right, Let's start, Ready gol ....etc.
-2 s
Super mario Team(7|=) With NT
Angry bird Team(E%) With KT
B Production | @ Matching Activity 10" | +Picture
(Individual | KT: This is a story that has four pictures, Debi Teacher, cards,
work — what is happening in the first picture? sentence
Group NT: I think mom is cleaning and dad was reading the cards
work) newspaper. And Judy, what is happening in the i Sk
second picture? 2 5 8oz
KT: | think mom and dad are talking, What do you guys LHF0f KT}
think is happening in the third picture? NTZt Mz 9
Ss: The son was playing computer games. etc. gZ Lo
KT: Let's read sentences, (Hand out materials) Each of you 223
take one picture and find the 2 sentence cards. 2Eoit,
KT&NT: (Show the class how to play the game.) = HE Q89
KT: I'll give you 2 minutes, Gol SIME9| ot5
=T=] s olES =0[7
Super mario Team(7|&2) With KT ot x_'j_“ m?“
Angry bird Team(=Z) With NT Al “fﬁ%;? lﬂ
KT: Let's check the answers. You have done well, § 0l JT
NT: Now, we are going to work in groups. You have 4 )
pictures, There is an order, You have to find out the
right order, Put the pictures in the right order and
number each picture,
KT: Have you finished?
KT: Let's check the answers,
Closing | Ml Review & | @ Reviewing today’s class
Check—up | KT: I will quickly show you sentence cards to each group, + Sentence
(Whole) Try to look at the card and say the sentence, cards
Ss: Say the sentence, 6’
H Closing KT&NT: Good job! Time's up, Good—bye everyone, See you
next time,
Ss: Good-bye, teacher,

14
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‘Wow! Their English gets better and better!’
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Wow! we are growing as good teaching partners!

@ Story Telling ,n

| Kyle B. Knox (Bansan Elementary School)

My co-teacher and myself, together, decided on pattern-like story telling for certain
lessons. The story provides the skeleton of the lesson on which we also base one or
two activities. Our aim is to actively involve the students as much as we possibly
can.

Firstly, we present the story to the class in an animated manner. The story
contains important key words and phrases. We encourage the students to verbally
practice the story in chorus. We also discuss the new vocabulary. Once the students
have a firm grasp on the story and its meaning, we are ready to move on.

Secondly, we combine the verbal practice already done with a visual element in
the form of a listening exercise. The students listen to sentences from the story and
then construct them themselves in groups using word cards and boards. When they
have completed the sentence the students read it aloud in chorus. Adding a slight
edge of competition to this activity keeps the students motivated and it’s great fun.

Thirdly, in keeping with the storybook theme, we allow the students to construct
their own storybooks in groups. The materials in use in this activity are blank
storybooks and more word cards. We added picture cards, which correspond with

the word cards as to reinforcement the meaning of the words and sentences. The
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students are given the opportunity to present their storybooks to the class and
teachers. The students are normally extremely proud of the fact that they made a
storybook. We make sure we allocate enough time for this segment as normally all
the groups want to present their storybooks.

To wrap up the lesson we teach the students a song, which is directly related to
the storybook content. As they have grasped the majority, if not all, of the lesson’s
content by this stage, the students learn the song quickly and easily. It also serves as
a good time to have a bit of fun and continue the positive associations, which they

have towards learning English. After all, that is our most important job.

“How do we co-teach?” In orientations around the country, we are presented with
as many answers for this question as there are bowls of Kimchi. We seek out advice
from friends and colleagues along the way, too. These means are all good and well
into giving you a good idea of co-teaching in general however the real core of
successful co-teaching is far simpler. It all starts with wanting to co-teach wanting with
every fiber in one’s being. Should that be the case then perfecting the art of
co-teaching becomes that much easier and enjoyable. But as the saying goes, it takes
two to tango.

I feel that co-teaching is a lot like dancing the tango. What’s a good tango without
a solid routine? Exactly that. Not a good tango. The same applies to co-teaching.
Dedication to planning and structure from the beginning will ensure that the pair will
always be focused in what they deliver.

How impressed will the judges be if the pair is not dancing in wunison? Not very
impressed I'm sure. Thus, it is essential (for the sake of the partnership) that both
dancers understand that this is not a solo performance. It is a synchronized,
combined effort. Just like tango partners, co-teachers will often need co-operation and
patience by the truckload in attaining unison in teaching.

Is it safe to say that the best tango pairs have complete understanding of their
partners and anticipate each other’s every move? Yes, I feel it is safe to say that they
do. It is however, I'm afraid, not something that one should expect to achieve

straight away. Rather, by focusing on the smaller, more immediate matters such as
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forging a solid routine and attaining unison through co-operation and patience, after

time the pair will understand each other well and anticipate each other’s actions.

Over and above, it is of the utmost importance to realize that both individuals

each have a great deal to bring to the dance floor, so to speak. Together, they can

find ways in which to combine their two, perhaps different, styles of teaching to

create their very own unique style that will keep students actively stimulated and

interested in the course content throughout the year.
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Lesson 12. | Can Swim (3/4)
x5 3etE Wt
Period3/4 &6 sud i Mr op, 104~105
storytelling, ordering game, making book, song
— Students will able to speak using the expressions, "Can'
Aims — Students will able to read the storybook,
— Students will able to make their own storybooks,
Procedures Activities Teaching Aids
@ Greeting
@ Review

Introduction

Ask some questions regarding the last lesson,

Motivation Video

(5) (Can you ~? Yes, | can, No, | can't)
@ Motivation
— Watching the video about what people can do,
@ Pre-reading
Storytellin
Pre Sy g Te " big book
Develop— — Storytelling 'Can an Elephant walkJ
o — Learning new words,
(327) @ While reading bio—book
While | — Asking question about the story (Yes or No Quiz). ¢
) storybooks
— Reading aloud wth gesture
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@ Post reading
1. Ordering game (Group work)
Develop— 2. Making story books (Group work
P ' .g y < . P ) _ board, flash cards,
ment Post — Making storybooks using the expression they learned )
’ big—books for students
(32") (Group work)
3. Singing
Sing “Can an elephant walk?”
o @ Review
osin
, & @ Introduction of the next lesson ppt
(3
@ Farewell
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fox-# Lesson 8. Shopping

% Co—teaching Model Description ,n

| Tiffany Liu (Yulwon Middle School)

[S] Description

This is a brief description of the co-teaching model for the unit titled “Lesson 8:
Shopping”. To introduce students to the subject in an engaging and fun manner, the
teachers had a dialogue with each other about Go Eun teacher’s weekend, visiting
the Hyundai department store and buying a Macbook computer with her brother.
Next, the students were called on to read the daily agenda. This informed students
of activities for that day.

For review from past lessons, students answered various comprehension questions
in the “Across & Up/Down Review Game”. The game’s goal was to engage students
in teamwork and to practice English freely.

Next, students worked on pages from the textbook. They listened to Lesson 8
“Jack & Zack” and answered comprehension questions. Then, they paired up to read
the “Real-life Scene” section and answered comprehension questions. This portion of
the lesson satisfied the school’s textbook requirement. This also serves as an intro-
duction of keywords pertaining to a story. “How much is this?” and other key
expressions were used.

To practice oral drilling and pronunciations, the Native English Teacher demon-
strated how key expressions are supposed to be spoken. Students then followed the
teacher, practicing pronunciations. To demonstrate real-life money, the Native English
Teacher showed students American USD and Korean Wons. From students’
reactions, this was a treat for them. Many students have not seen foreign money
before. They could see how dollars relate to won. The Native English Teacher
roughly estimated 1000 won was 1 dollar for ease of use.

Next, the class worked with flashcards that had various items on them. The teachers
asked individual students to say the item’s vocabulary term and to create a price for
each item. Then, teachers could playfully tell the student whether an item was

expensive or cheap. This engaged students’ curiosity about pricing and helped them
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relate it to the key expressions “That’s cheap” and “That’s expensive”.

To introduce the shopping game, teachers showed the slide of a “Simpson’s”
cartoon. In the picture, Homer was the shopper and Apu was the shopkeeper. This
was to show students the role of the shopper and shopkeeper. Next, the teacher’s
demonstrated a shopping game dialogue between the shopper and shopkeeper, nego-
tiating a discounted price of an item. To check for comprehension, two volunteers
were chosen to demonstrate an example. Next, teachers divided the room into two
groups: shoppers and shopkeepers. The winner for the shoppers has the most items
bought, in the form of cards. The winner for the shop keepers group has the most
money. The game’s goals are to have students use key expressions and to negotiate
pricing in English. Then teachers explained more rules for the game, asked for
questions, and distributed game materials.

To end the game, teachers practiced the clapping method for noise control: 5 claps
from teachers and 2 claps from students. Since there were two winners for the game
(one for the shoppers group and one for the shop keepers group), the teachers gave a
prize to two students. To end the lesson, comprehension questions were asked to the
students. They must repeat the key expressions/phrases in English and also give an
equivalent Korean translation for each phrase. Then the teachers and students closed

the class with good-byes.

[8] Ideology

The teachers worked together to create this lesson with the intention to foster
creativity and entertainment while using key expressions appropriately and English
freely. The teachers continuously showed real life examples to engage students in
learning. The most frequently used method of teaching was question and answer. For
example, teachers demonstrated or showed an expression or tangible object, respec-
tively. Then students, filled with curiosity, would express their thoughts. Also, the
teachers feel that “togetherness” was the approach for co-teaching. The Native
English Teacher and Korean English teacher alternated in speaking time, demonstra-
tions, class management and student support. “Togetherness” will continue to be

practiced in the classroom at Yulwon Middle School.
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Lesson 8. Shopping

W Lesson Plan

)

Title (Unit): Lesson 8 - Shopping

Lesson Focus: Speaking and Listening

® Time: (45 minutes)

Grade (Level): Middle School Grade 1, Intermediate/Advanced

— Students will be able to learn key phrases for shopping.

— Students will be able to practice pronunciation and speaking.

]
]
® Objectives:
]

Key Expressions:

— May I help you? Yes, please. No, thanks.

— How much is this? Only 5 dollars. I'll take it.

— That’s expensive. That’s cheap. Can I have a discount?

Materials: PPT, shopping cards, money cards, dialogue cards, whiteboard,

macbook, American dollars, Korean Won, English text book with CD

Procedure Details
Presentation: Native Teacher Korean Teacher Students
Introduction of
! GREETINGS
Content and
Language Creet class with good morning and hello, ‘ Class greets teachers,
(Time: 10) INTRODUCTIONS
Introduce the shopping lesson and have a dialogue | Observe
to engage students, Show students macbook with
personal storyline,
Call on students to read today’s agenda Students will raise their hands to
be chosen and read today’'s agenda,
REVIEW:
Across & Up/Down Review Game:
Remind students of this game, Ask students review | Students,  while  standing,  will
questions, respond to review questions, When
they get a correct answer, they can
choose which rows to sit down
(across or up/down).
Pracice: Native Teacher Korean Teacher Students
Students begin to
v o BOOK WORK:
work with -
language Jack and Zack Dialogue:
(Time: 15) Click on the CD to play the|Instruct students to turn to “Lesson 8: | Watch dialogue
dialogue of Jack & Zack, Shopping Jack & Zack” page 124 in
the white book for the dialogue,
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Procedure Details
Practice: Alternate by asking students questions, Respond
Students begm o Real-life Scene Dialogue:
work with - - - - - -
language Ask students to work in pairs to read the dialogue for "Lesson 8:|Work in pairs,
(Time: 15) Shopping Real-life Scene”. Walk around and check students pairwork
' and comprehension,
Alternate by asking students questions, Respond
PRONUNCIATIONS:
Instruct  students to repeat today’s Repeat,
key words,
Ask students the Korean transla— | Respond
tion for comprehension,
Production: Native Teacher Korean Teacher Students
Students
internalize and SHOPPING VOCABULARY FLASHCARDS
use language Show class American Dollars and how it relates to Korean Won, | Respond

(Time: 17)

Take turns to review shopping flashcards such as clothes and
school items with students, Then ask students how much the
picture is worth in dollars,

SHOPPING GAME

Rules explanation:

Introduce the rules with a “Simpson’s” slide, Distinguish between
the shop keeper and shopper., Explain that there are two
winners for this game: one from the shoppers (student with the
most items collected) and one from the shopkeepers (student
with the most money).

Respond/Questions,

Both teachers will demonstrate an appropriate dialogue
exchange for this shopping game in front of the class, Then
clarify questions with students, Call on two volunteers to show
an example of the game for comprehension, Clarify rules again
and ask for questions, Distribute all materials for the game,

Play the shopping game
using the most English
words possible to nego—

tiate prices, Use the
dialogue cards as a
guide,

Assessments or
Other Work
(Time: 3)

Announce winners, Winners will receive a prize,
Review key phrases and check for comprehension,
Goodbye,

® Anticipated Problems (P) & Solutions (S):
— P: Students may be too noisy during the shopping game.

— S: Teachers should team together for volume control.

24



Conversational Station Teaching
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% Conversational Station Teaching ,n

I Erika Parrill (Seoul Suyu Elementary School)

My co-teacher and I conduct conversational station teaching during the 5 period of
each lesson with our sixth graders. We have had great success with this teaching

method and hope to continue using it in the future.

8] Engage

To start the lesson my co-teacher and I have a brief discussion with students about
topics such as how they are, how the weather is, and what activities they have done
recently. We then review some key terms and outline what tasks we will complete
that day. Next, we have students repeat a tongue twister and have a brief compe-
tition in which a random student attempts to repeat the tongue twister a specific

number of times in a selected amount of time.

8] Study

During this section of the class, the co-teachers review key expressions by having
students repeat key phrases that they learned in previous classes. This is done

through activities such as “listen and repeat,” games and stories.

26



f=c8 Conversational Station Teaching

8] Activate

It is during this phase that students move into their designated groups. These
groups have been carefully selected by the teachers based on the students’ levels. In
general, there are six groups. Three of the groups are comprised of lower-level
English students, and three of the groups are comprised of higher-level English
students. Each level has different tasks to complete during the group-work phase.
Both levels have specific reading and writing worksheets that have been compiled for
them based on their level and current lesson. Each level also participates in a
speaking and listening activity with a co-teacher. The lower-level students answer
questions with the Korean teacher, and the higher-level students participate in
conversational English with the native English teacher. The native English teacher
rotates to each high-level group and speaks with them for approximately five
minutes. This style of learning ensures that students are learning co-operative skills
while also leaning how to “think” in English. This style of learning has been highly
successful 1 believe due to the fact that students are completing conversational
English activities with their peers. Conversational station teaching produces a lower-stress
environment than teacher-student based conversational English and also encourages
students to help each other learn both new vocabulary and confidence in speaking
English. Furthermore, I believe that this style of learning encourages a sense of trial
and error dialogue where students are able to learn from their mistakes in a
supportive environment in which they are surrounded by peers of a similar English
comprehension level. Finally, after the group study, the co-teachers come together

again to review some of the key expressions just practiced.

Grade 6 Page 152—153

Lesson |13, That's too bad Period 5/6

L . . . Erika Parrill
Objectives | Students will be able to give reasons why they are sick, Teacher Jung Mi Ju
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Key. sp')eakﬁng, Class 6-5
Expressions | Because I'm sick, | have a
Procedure Teaching—Learning Activities Time Aid/tips
Introduction | 1, Greetings 5" | O YUMol H2
— Greeting with four questions about daily routine. 2 25E2 =0t
— Tongue twister of the day, 7N =0 g
Presentation | 2, Objective
— Teachers tell students(Ss) the day's objective and what they are
expected to do,
Practice |3, Mime game 5 | O 289t
— Students from each group will come up to the front, O 254
— She/he will read the sentences on the mime cards and describe the
sentences with actions,
— Other students will guess the correct sentence,
4, Survey game 10" | & Worksheet
— Students will receive two types of worksheets, © ™A AL
— “A” type students will suggest what they want to do this afternoon,
ex) Let's play soccer,
— “B” type students will refuse the suggestion saying why he / she is
sick, ex) Sorry, | can't, I'm sick, | have a fever,
— Students will write down information on their worksheet about their
conversations,
Production |5, Station group study 18 | & Worksheet
— Students will be divided into 6 groups, Three of them will be taught O 24
with the native teacher, the remaining three groups will be taught 2EsE
with the Korean teacher, © 2 20
. . ' MlEnel gt
— While the teachers ask and answer questions with one group, other A7te 52 Mo
groups will complete listening and writing assignment, AQ5H Uoix|
Pink: T-W—-L Yellow: R—=T-W Red: W—T-R A7t =517,
Green: L-T-W Blue: W—L-T Orange: T-R-T MISEX| EE
T. Teacher, W: Writing, R: Reading, L: Listening ii AR BE
Wrap—up | 6. Password 2’
— Students will be expected to say the key expression before they
return to classroom,
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W Co—teaching Model: “Experience Learning in the Classroom” ,n

I Luke Cape (Gwangwon Hwangji High School)

I teach at a rural high school where the students’ english speaking level is mixed,
but mostly lower-intermediate. I've found that the best way to help students under-
stand and practice the target language in the classroom is to present them with
engaging material without too many constrictions or demands on their output. For
example, while teaching ‘comparatives’ as a topic, students will feel more compelled
to make a response to two interesting pictures than a group of words or sentences
with rules. Keeping the lesson engaging and the material varied is what has made

our co-teaching experience rewarding.

When planning this lesson together, we wanted the students to understand the
structures of making comparative sentences, while having fun through different
learning styles — visual, auditory and tactile.

* I made red and green ‘voting cards’ which the students could use to choose

between two pictures (dog or cat, apples or ramyeon etc.). Once the students
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had made this contribution (voting) they are more likely to back up their
decision with a reason. I like to involve students’ opinions and input in the
class as much as possible.

* My co-teacher decided to prepare a ‘group worksheet’” with ‘flashcards’ for the
students to complete, which includes tactile learning in our class. The process of
physically sticking the adjectives into their correct comparative categories has
helped the students recognise the patterns and constructions of the correct
comparatives.

* Thirdly, for the final activity each student is given a whiteboard where they are
asked to write a word from a given category, which we then use to make
comparative sentences. I find that using student-created content reduces effective
learning barriers for other students, who usually become more confident to speak

freely while using the creations of their peers.

Interspersed between these activities are the more traditional listening and writing,
choral response and speaking activities which complete the lesson, enabling auditory

learners to pick up the material more effectively.

By using images of everyday things in the ‘warm-up’ section (animals the students
interact with daily, food they eat, computer games they play), I hope the students
will be more motivated to respond and give their opinion (‘which do you prefer?’)
without feeling they are in alien territory.

I hope that both by hearing examples by the KET and NET and completing the
listening and group worksheet section of the lesson, students will be able to
remember the proper structure of making comparative sentences, so as to be able to
use them in later lessons.

I hope the students will enjoy the class while feeling they have learned something
useful for their future English usage.
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Lesson Plan

Lesson Name

Which Do You Prefer?

Lesson Objective

1. Students will be able to use comparatives and superlatives while talking about
activities, products and people,

2. Students will be able to speak about likes and dislikes,

3. Students will be able to confidently compare things,

Lesson Duration | 50 mins,
Date Age Level
94h November High School Low Intermediate

1. PPT + Overhead projector

2. Green & Red ‘Voting Cards’

Resources 3. A3 Size ‘Group comparatives worksheet’ + flashcards to attach
4. Listening Worksheet 5, Whiteboards
KET: Korean English Teacher, NET: Native English Teacher
Time
Stage Leader . Steps
(Mins)
Give out the Red and Green voting cards to students, Explain
Warm—u the voting activity, and have students choose which they
(Listenin p& NET 0 prefer (dog or cat / apple or ramyeon / sudden attack or FIFA),
s eakir?) After each vote, ask the KET first, and then students for
P d adjectives describing each noun and elicit comparative
sentences from them,
NET hands out ‘group comparatives worksheet’ while KET
) ) explains the activity, Students much attach the adjective
R Match KET 7
eading & Matching flashcards to the worksheet in the correct columns, KET
checks answers after activity,
NET shows the class some images on the PPT, They must
Speaking NET 5 use words from their group worksheets to compare the two
images,
- . KET and Students listen and fill-in—the-blanks on the ‘Listening
Listening & Writing 7 )
NET Worksheet', NET corrects,
Speakin KET and 5 Using the words on the PPT, both teachers in turn ask
P 9 NET students to make comparative sentences from the adjectives,
The students must write down a word on their whiteboards
Writing, Reading, NET 0 (prompted from a topic on the PPT eg. 'Sports). Then one

Listening, Speaking

student stands up and chooses two whiteboards, He must
make a comparative sentence using the two words,
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